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PERSISTENTLY LOWEST ACHIEVING SCHOOL
MEMORANDUM OF UNDERSTANDING

Pursuant {o lowa Code section 256.9, as amended by 2010 fowa Acts (SF 2033), this Memorandum of Understanding (MOU} is
entered info by and between the Junior Senior High School, Louisa-Muscatine Community School District and the Louisa-
Muscatine Education Association. The purpose of this agreement is to establish a framework of coflaboration as welf as
articulate specific roles and responsibilities in support of implementing one of the intervention models for the persistently lowest
achieving school for Junior Senior High School.

The terms of this MOU were reached {circle ong] mutually as a resuit of negotiation 92 as a result of mediation.

(Optional language) The terms of this MOU take effect when Totisa-Wuscatine scricol district is awarded a School Improvement
Grant.

1. AGREED TO INTERVENTION MODEL

A, _Turnaround model. Replace the principal and rehire no more than §0 percent of the staff, and grant the principal
sufficient operational flexibility (inciuding in staffing, calendars/time, and budgeting) to implement fully a comprehensive approach
to substantially improve student outcomes,

__B. Restart model. Convert a school or close and reopen it under a charter school operator, a charter management
organization, or an education management organization that has been seiected through a rigorous review process.

__C. Schoof closure. Close a school and enroll the students who attended that school in other schools in the LEA that are
higher achieving.

X_D. _Transformation model. Implement each of the following strategies: (1} replace the principal and take steps fo
increase teacher and school leader effectiveness; (2) institute comprehensive instructional reforms; (3) increase leaming time
and create community-otiented schools; and (4) provide operational flexibility and sustained support.

il. RESPONSIBILITIES

1. The school district and the employee organization representing school district teachers will collaborate in good faith to
ensure alignment and coordination of all planning and implementation activities in order to effectively and efficiently achieve the
implementation of the selected intervention model.

2. The school district and the employee organization representing schaol district teachers will each appoint a key contact
person for this schoof improvement effort.

3. The school district contact and employee organization contact will maintain frequent communication to facilitate gooperation
and coordination under this MOU.

4. The school district contact and employee organization contact will work together to assure that implementation of the agreed
upen intervention model is oceurring.

5. The school district and employee organization will negotiate in good faith to eontinue to achieve the overall goals actions of
the school district's approved School Improvement Grant application.

Hl. ASSURANCES

The signees hereby certify and represent that they have all requisite power and authority fo execute this MOU and will
collaborate in good faith to support and advance the implementation of the selected intervention model.



IV. MODIFICATIONS

This Memorandum of Understanding may be amended only by written agreement signed by each of the parties involved and in
consultation with the lowa Department of Education.

V. DURATION AND TERMINATION

This Memorandum of Understanding shall remain in effect beginning July 1, 2010 (list start date) and ending upon the expiration
of the grant period.

Nothing in this Memorandum of Understanding shall be construed fo alter or otherwise affect the rights, remedies and
procedures afforded school or school district employees under Federal, State, or local laws or under the terms of collective
bargaining agreements, memoranda of understanding, or other agreements between such employees and their employers. By
way of the signatures below, the school district and the employee organization representing school district teachers agree fo
confer in good faith over matters within the scope of the MOU and agree further that those portions of the MOU subject to
collective bargaining shall be impiemented only upon the agreement of the school district and the employee organization
representing school district teachers.

VL

The school district and teachers’ association agree that the following modifications to the collective bargaining
agreement will be made:

Vil
i 5191

Superintendent (required) Date

[, Komp 51§10
President @f Local fchodl Board (required) Date
LcﬁfTeachers Union Leader (required) Date

Authorized Department of Education Official {required)



This form is a required element and must be submitted as part of the grant application

APPLICATION COVER SHEET

DUE: May 21, 2018 by 4:30 pm

Application for School Improvement Grant

NOTE: A separate application must be submitted for each school in your district for which
you are requesting funding

Applying LEA Louisa-Muscatine Commupity School District

Contact person
Name _Scott Grimes
Title _ Superintendent
Address 14478 170" Street
Letts, IA 52754
Telephone (319) 726-3541
Fax _ (319) 726-3334
E-Mail sgrimes@louisa-muscatine.k12.ia.us

School building name for this application_Louisa-Muscatine Junior & Senior High School

Designation for this building: Tier I Tier I _X _Tier 11X

Statement of Assurances

Should a School Improvement Grant Award be made to the applicant in support of the activities proposed in this
application, the authorized signature on the cover page of this application certifies to the lowa Department of
Education that the authorized official will:

1. Upon request, provide the Iowa Department of Education with access to records and other sources of
information that may be necessary to determine compliance with appropriate federal and state laws and
regulations;

2. Use grant funds to supplement and not supplant funds from nonfederal sources.

3. Ifthe district would receive a School Improvement Grant it would comply with alkFederal civil rights laws
that prohibit discrimination based on race, color, national origin, sex, disability, and age.

Certification by Autherized or Institutional Officiai:

The applicant certifies that to the best of his/her knowledge the information in this application is correct, that the
filing of this application is duly authorized by the governing body of this organization, or institution, and that the
applicant will comply with the attached statement of assurances.

Angie Kemp Board President
Typed or Printed Name of Authorized Official Title

ik &-18- (D
Signatur§ of Authorizkd Official Date

Please submit to Paul Cahill, lowa Department of Education, Grimes State Office Building,
400 E 14" Street, Des Moines, IA 50319-0146 by May 21, 2010, 4:30 p.m.



Abstract
Louisa-Muscatine Community District Junior & Senior High Schools
School Improvement Grant (SIG): Transformation Model Proposal

The Louisa-Muscatine Junior and Senior High Schools has been labeled as a persistently
low achieving school (PLAS) and they are eligible for Tier II SIG funding. The purpose of the
project is to transform the junior & senior high schools through comprehensive curriculum
reform and professional development. The ultimate goal of the project is to reach student
reading, mathematics, and science ITBS/ITED student proficiency rates (ESEA assessment
criteria) of 95% by 2015 in grades 7-11. The SIG funds will be used to build teacher and system
capacity to improve teaching and learning as well as sustain those effective teaching practices.

The specific process goal of the project is to fully implement the reform strategies. The
comprehensive reform strategies to be implemented are: Jowa Core Curriculum, Differentiated
Instruction (D), Instructional Decision-Making (IDM), Positive Behavior Intervention Supports
(PBIS), collaborative content data teams, strategy coaching, effective literacy and mathematics
instruction, and data-driven implementation practices. Sustainability will be accomplished by
establishing routines, protocols, and data systems (collection, analysis, and reporting) for all the
strategies. Another key to sustainability will be the use of frequent updates, data
sharing/reporting, and time for stakeholders to understand the importance of each improvement
action. These actions are expected to create individual teacher efficacy as well as building level
collective efficacy around continued implementation of the reform strategies.

Effective training, coaching, collaborative teaming, and ongoing data-driven decision-
making processes will be implemented to ensure the strategies are consistently delivered across
all classrooms (i.e., sound process structure). Mississippi Bend Area Education Agency
(MBAEA) will provide the professional development and, additionally, support teachers through
classroom level coaching. The district will establish four 1/2 time internal strategy coaches (DI,
PBIS, literacy, and mathematics) to support the transfer of new instructional knowledge and
skills by teachers into their classroom practice. In addition, the district is hiring a 1/2 time
administrative manager to relieve the principals from some routine duties. The principals will
utilize the additional time to be an impactful instructional coach. They will boost teacher
effectiveness through the district’s evaluation system and they will hold each other accountable
for student learning. Effective teaching is expected to be accomplished by providing the teachers
with coaching support from the principal and internal coaches. A collaborative content data team
structure, involving 4-6 teachers per team, is also expected fo improve practices.

The district collaboration and coaching are the keys to success. Therefore, the district is
building a very strong partnership with MBAEA. MBAEA has a reputation of meeting the
district’s teaching and learning needs. MBAEA has committed resources and is customizing its
service delivery to be a valuable partner. MBAEA will deliver coaching support, special
education services, and mentoring for new teachers to sustain the reform practices. The
partnership will be solidified through a common implementation activity involving the National
Implementation Research Network (NIRN). NIRN will assist with embedding evidence-based
implementation practices into the district and MBAEA service delivery system.

The School Improvement Grant funds are being sought to speed-up the implementation
process. The proposal provides substantial capacity building for coaches to work with teachers,
teachers to meet frequently within well organized teaming activities, and teachers to attend
essential training events. Ultimately, the reform strategies will transfer into high levels of student
learning at the junior & senior high schools.



Narrative
Partl

[13] Needs Assessment & Analysis (5 points possible)

The Transformation Mode! was selected through an analysis of needs assessment data.
Stakeholders identified the critical teaching and learning needs through the established district
needs assessment processes. They also aligned the identified needs to strategies and/or
interventions to improve teaching and learning. Stakeholders used self-identified criteria to select
an intervention model.

Stakeholders included school board members, the superintendent, superintendent’s
advisory committee members including parents and teachers, the curriculum director, principals,
district leadership team involving teachers and administrators, building leadership teams from
the elementary and junior/senior high schools, and teachers’ union. These stakeholders engaged
in the district’s processes to collect, gnalyze, and evaluate needs assessment data. At times,
Mississippi Bend Area Education Agency (MBAEA) facilitated portions of the process through
its SINA/DINA Support Team.

Critical Needs & Interventions

Stakeholders analyzed student achievement data (see Tables 1, 2, 3, and 4) and identified
critical teaching and learning needs. They identified four critical needs: 1) improve instruction
through differentiation to meet varied student learning needs; 2) deploy a system of instructional
data-driven decision-making to also meet student learning needs; 3) create a school climate
conducive to effective teaching and learning; and 4) support improved teaching through
embedded coaching at the classroom level. From the outset, Jowa Core Curriculum, a statewide
mandate, was recognized as the district’s comprehensive curriculum foundation (content
concepts and skill expectations, instruction practice norms, and assessment processes).

Formative assessment training for all teachers was a key district-wide readiness training this past
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school year. Stakeholders were asked to identify intervention strategies and a model to improve
teaching and learning through the Jowa Core Curriculum framework.

Table 1 - Louisa-Muscatine Reading Achievement Data

Year Tth Sth 9th 10th 11th 7th-11th
05 58.1% 50.8% 70.0% 63.3% 65.4%
06 67.8% 53.4% 62.0% 61.4% 61.4%
a7 70.0% 60.6% 56.3% 56.1% 67.2%
08 59.4% 49.3% 53.4% 554% 67.1% 61.0% l
09 58.2% 47.1% 56.5% 65.0% 71.6% 59.9%
10 59.1% 45.5% 58.9% 62.3% 81.9% 62.1%

Table 2 — Louisa-Muscatine Mathematics Achievement Data

Year Tth 3th 9th 10th 11th 7th-11th
05 58.1% 61.5% 74.3% 67.1% 74.4%
06 67.8% 73.3% 71.0% 74.1% 71.2%
07 70.0% 66.7% 67.6% 59.8% 67.2%
08 59.4% 60.6% 60.3% 56.6% 71.4% 63.4% |
09 58.2% 52.9% 63.8% 71.3% 83.6% 67.4%
10 71.2% 60.6% 75.3% 66.2% 81.9% 71.3%

Table 3 — Louisa~-Muscatine Science Achievement Data

Year Tth 8th 9th 10th 11th Tth-11th
05 69.4% 56.9% 78.6% 74.7% 76.9%
06 68.9% 65.0% 69.6% 76.5% 68.5%
07 73.3% 65.2% 73.2% 70.7% 77.6%
08 64.1% 70.6% 67.1% 59.0% 72.9% 66.8% |
09 59.7% 60.3% 71.0% 61.3% 70.1% 66.0%
10 74.2% 66.7% 69.9% 71.1% 76.4% 71.9%

1, Improve teaching and leaming was identified as a high priority critical need.

Stakeholders recognize student performance is below state and AEA averages. The 2010 District
Accreditation Report from the lowa Department of Education also acknowledged the poor
student performance trends in its recommendations to the school board. (See Table 1, Table 2,
and Table 3; these tables provide historical summaries of grades 7-11 student achievement trends
and chronic below average district performance.) Stakeholders also recognize subgroup

performance presents a consistent achievement gap. Low socioeconomic (students receiving a



free/reduce school lunch) and special education subgroups underperform their peers. (See Table

4) The special education achievement gap is substantial in all three content areas.

Table 4 — Three Year Grade 8 & 11 Subgroup Performance Compared to All Student
Performance (See Appendix A for a complete reading, math and science data)

Reading —All Students 66% 56% 57%
Readmg Low SES Smdcnts 45% 39%% 36%

Science —All Students 79% 71% 58%,

Science — Low SES Students 60% 64% 39%

Science — Special Education Students 17% 40% %
11th Grade Subgroup Performance

Reading —-All Students 75% 70% 59%

Reading ~ Low SES Students 61% 63% 50%

Readlng Spec:ai Education Students 46% 0% 17%

Sczence mAH Students -

68%

Science ~ Low SES Students 78% 68% 58%
Science — Special Education Students 38% 25% 33%

Teacher and principal turnover have created inconsistenctes in instructional practices.
Differentiated Instruction (DI) was chosen as a tool/strategy to address the identified teaching
and learning priorities. DI will support instruction within the “core” to maximize the success of
every student. In addition, evidence-based literacy and math strategies will be a companion as a
content/skill area conduit for teachers to apply their new learning together. First, DI meets the
junior & senior high schools’ teaching and learning needs; second, DI was selected because
MBAEA training expertise and coaching support is readily accessible.

2. A system of instructional data-driven decision-making was identified as another

critical need, Stakeholders found a lack of data-driven protocols aligned to effective instructional
decision-making at the junior & senior high schools. Instructional Decision-Making (IDM) was

selected as a data-driven process because the Iowa Department of Education and MBAEA have
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resources fo support district level implementation. Furthermore, the new statewide special
education procedures require such a process and, likely, upcoming reauthorization of the federal
Elementary & Secondary Education Act will also require IDM (nationally known as Response to
Intervention or RTI). Stakeholders found adopting IDM was an easy decision.

IDM adoption provides additional benefits to the junior high and senior high
collaborative content data teams. It will formalize decision-making protocols. Professional
Learning Communities (PLC) training occurred years ago for teachers, and those PLC teams
never fully matured. Therefore, the grant proposal emphasizes time and training for teachers to
effectively learn and embed IDM protocols through frequent, organized collaborative content
data team contact time, support, and accountability for results. IDM is an ideal structure to
implement DI, PBIS, literacy and math strategies, and accountability for results.

3. Create a positive school climate was yet another critical identified need. Recently,

teachers and students reported student behavior issues interfered with teaching and learning.
Data from the 2010 District Accreditation Report and Jowa Youth Survey feedback indicated
learning climate issues at the junior/senior high schools. Table 5 highlights a few school climate
need areas identified during needs assessment processes.

Table 5 — Towa Youth Survey Key School Climate Needs

2008 - Towa Youth Survey Data Need Areas
11" Grade School Expectations 52% Favorable
11" Grade Teacher/Student Support 12% Favorable
11" Grade Self-Confidence 49% Favorable
11™ Grade Bullying 43% Favorable
11" Grade Adults Stop Bullying 31% Favorable

Positive Behavior Intervention Supports (PBIS) was selected to address the climate issues
because it is a nationally known evidence-based school climate intervention; plus, the elementary

school is having early success and other schools within the region have reported success. PBIS is



fully supported by MBAEA and Iowa Department of Education. MBAEA has the trainers,
coaching, and data collection/analysis supports to ensure full implementation with fidelity.

4, Support improved teaching and learning through embedded coaching was recognized
as an extremely important need. With so many new teachers, stakeholders felt it was a priority to
support teachers throughout the reform efforts. Stakeholders expressed commitment to coaching
derived from its evidence-base. Transferring new teacher knowledge and skills into practice
through coaching in the classroom is 95% successful. Beverly Showers, professional
development consultant hired by the lowa Department of Education to develop the lowa
Professional Development Model (IPDM), shared research findings during the IPDM
development process.

Stakeholders agreed the grant proposal needed to include external and internal coaching.
MBAEA will provide training and coaching for Iowa Core, IDM, DI, literacy, mathematics,
collaborative teaming, and PBIS. Internal coaches have been identified for DI, literacy and math
strategies, and PBIS. The need for embedded coaching was a priority listed by the district
leadership teams. MBAEA has offered yet another coaching facet for the district. MBAEA will
support the superintendent, curriculum director, principals, and junior/senior high school
leadership teams with implementation coaching. Significant research findings from the National
Implementation Research Network (NIRN Co-Directors: Dean L. Fixsen and Karen A. Base)
reported high three-year success rates (84%) using the evidence-based implementation processes.
Grant funding will be vital to effectively building the school’s capacity to address the needs
identified during the comprehensive needs assessment process.

Intervention Model Selection Analysis
The Transformation Model was selected. Table 6 summarizes the stakeholder analysis of

district data and information to establish model selection criteria. Criteria used to select an



intervention model were: a) immediate impact on improved student achievement; b) feasibility,
the ability to implement quickly; c) stakeholder willingness; and d) sustainability following the
grant period. Stakeholders agreed it was important to continue and build on the comprehensive
curriculum and instruction reform efforts recently initiated in the district.

Table 6 — [REQUIRED] LEA Summary & Conclusion of the Needs Assessment Analysis

1. Curriculum and Resources » Iowa Core action plan will be reédy by 7/1/10.
slowa Core essential concepts s Alfready planning to write of grade level skill statements
and skills summer 2010,
s Alipnment between

+ Align, annually, ITBS/ITED basic skill per AEA 9 Standards

assessments and surricula website and complete item analysis (ITBS/ITED)

e Assessment data from other

district-wide assessments » Need to improve ACT student outcomes: % above score of
elowa Test of Basic Skills 20 — 56% 2006-07; 64% 2007-08; and 62% 2008-09
(ITBS)Towa Tests of ¢ Need to improve reading, math and science achievement for
Educational Development all students including the low socioeconomic and special
(ITED) for the past 3 years, education subgroups see Tables 1,2,3 & 4
including subgroup breakdown
2.Schedule and Classroom » Have an aligned district vision and mission
*School vision and mission » Have identified school climate issues, lowa Youth Survey, see
e School Safety Table 5
o Summary data for attendgr}ce, » Positive 2009 attendance rate trends (95%), low student
truancy and school mobility i, ) -
rate mobility rate (11%) , high (43%) teacher mobility (past two
«Climate surveys, if available years)

¢ Supportive parent climate feedback, district surveys
» Concerns by parents in the accreditation feedback about
timely feedback from teachers

3. Administration and staffing s Acceptable teacher-student ratio - overall 7-12 Ratio: 17,
s Teacher-student ratios Junior high ratio: 1: 23, HS ratio: 1:24
s Supplemental Support » Adequate system supports | FTE counselor, 1 FTE At-Risk
s Use of owa Professiopal Coordinator., 5 FTE Special Educations Teachers, 10 FTE
Development Model paraprofessionals, 1 FTE librarian, and 1 FTE Junior High
» Implementation data from Learning Center facilitator
professional development » Need more coaching within professional development and
activities collaborative team time with better data-driven protocols
) » Need more professional development feedback
4. Student and parent involvement » Need to address school climate issues see Table 4, Jowa
» Towa Youth Survey data Youth Survey summary data
¢ Bvidence of parent/community ¢ High attendance of extracurricular events, and stakeholder
involvement in school mvolvement - Parents/Community represented on At-Risk

Committee., Building Leadership Team, SIAC, Building &
Grounds Committee, and Activities Committee




a. Immediate impact on improved student achievement was essential to selecting an

intervention model. The Transformation Model permits the junior & senior high schools to

aggressively implement the recently identified strategies: Jowa Core Curriculum, Instructional
Decision-Making (1IDM), Differentiated Instruction (ASCD’s DI Model), and Positive Behavior
Intervention Supports (PBIS). The grant affords the district an opportunity to speed-up the
reform process, accelerate implementation, and improve teaching and learning.

Stakeholders agreed the Transformation Model was a “good fit” for the junior & senior
high schools. They felt a de facto Turnaround Model has already occurred. The junior high and
senior high principals were new; there was a 43% junior & senior high schools teacher turnover;
and a comprehensive curriculum reform effort has been underway. The Restart Model, closing
and reopening as a charter school, would delay implementation at least a year, if not more,
because the earliest a charter school could open is August 2011. Another option, School Closure
Model (sending students to neighboring schools and closing the existing district schools) does
not benefit Louisa-Muscatine students. A surrounding school, within travel distance, producing
high achievement among all subgroups and effectively reforming its system was not found;
stakeholders did not find any substantive difference among neighboring schools. Furthermore,
two nearby high school options are also labeled persistently low achieving schools {PLAS).
Stakeholders are excited about the prospect of implementing their comprehensive reform effort

through the Transformation Model.

b. Feasibility, the ability to implement quickly, was another key criterion to selecting an

intervention model. MBAEA has already ailocated resources to support lowa Core, IDM, DI,
and PBIS training, implementation coaching, and data collection/analysis for 2010-2011.
Tentative action plans already exist. The grant will allow the district to quickly build internal

capacity through widespread implementation of coaching. The grant funds will provide



principals with time to be instructional leaders (get into classrooms and coach). A part-time
administrative manager will be employed through the grant period to perform routine
administrative duties. Therefore, the Transformation Model captures the momentum and
readiness for the change effort already initiated within the district.

¢. Stakeholder willingness was vital to selecting an intervention model. Stakeholders

have a vested interest in the current comprehensive curriculum reform initiatives they identified
and initiated during the 2009-2010 school year. The district has demonstrated its commitment to
reform by replacing a high school principal, adding a junior high principal, employing new
teachers, creating widespread stakeholder consensus, and planning with MBAEA. Stakeholders
believe the Transformation Model aligns with the recently developed plans.

d. Sustainability was an indispensable criterion for selecting an intervention model.

Heavy investment in the current curriculum reform action plans was a significant reason to select
the Transformation Model. The ability to embed coaching support soon through the grant is
another reason for selecting the model. The grant proposal also enables the junior & senior high
schools to accelerate capacity building and realize positive student learning gains quickly.
Stakeholder commitment to other models such as charter schools or sending students to
neighboring schools does not exist.

[2] Capacity (10 points possible)

The district has the capacity to implement the Transformation Model, and it has the
capacity to sustain the reform strategies. The district, in partnership with MBAEA, has capacity
to sustain the identified improvement strategies. The district seeks a School Improvement Grant
(SIG) to provide capacity building funding, over the next 36 months, to realize system reform

and student achievement gains quickly.
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Strategy #1 is to improve teaching and learning through Instructional Decision-Making

(IDM) and Differentiated Instruction (DI). Embedded in the strategy are district literacy and

math strategies. The teachers will receive training, classroom level coaching, and process their
new learning through collaborative content data teams (4-6 teachers). Internal and external
coaches will assist teachers with demonstrations, practice, and classroom level feedback. The
principals will frequently engage teachers as an instructional leader through the evaluation
process using principal and teacher coaching conversations to ensure fidelity. MBAEA is a full
partner, providing training and coaching support.

Strategy #2 is to create a school climate/culture conducive to learning. Positive

Behavior Intervention Supports (PBIS) was selected as the evidence-based intervention based on
the success at the elementary school and successful implementation in neighboring districts.
Internal and external coaches will assist administrators and teachers with training and coaching
support to ensure effective implementation. PBIS has a data collection and analysis system
already incorporated into the program, and the junior & senior high schools will use the data at
all levels (teacher, data teams, building leadership teams, and district leadership team).

Strategy #3 is to embed coaching and mentoring to ensure sustainability. During the

grant period, district administrators, in partnership with MBAEA, will establish internal coaches
(5 1/2 time FTE coaches). The coaches will learn effective coaching skills and work with
classroom teachers. After the grant, the district will retain the internal coaches. The grant
provides the coaches with capacity building and learning time. Mentoring programs will be
developed and established during the grant period with assistance from MBAEA. In the future,
new teachers will engage in a two-year mentoring program. The mentoring program will provide
teachers with knowledge, skills, coaching, and confidence to effectively implement the reform

strategies in their classroom. The mentoring program is essential to sustainability.
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Implementation & Sustaining

Monitoring the Transformation Model (see Table 7). Scott Grimes, Superintendent;
Peggy Colton, Curriculum Director; Roger Thornburg, High School Principal; Stacey Beatty,
Junior High Principal; and Doug McBride, Elementary Principal will meet monthly with Dr.
Edward Gronlund, Margaret VanFossen, JoAnne Dixson, MBAEA administrators, to form an
implementation team. The implementation team will engage Dean Fixsen and Karen Blase, Co-
Directors, and Melissa Van Dyke, Director of Technical Assistance from National
Implementation Research Network (NIRN) to support the team’s efforts with process and data.
The NIRN staff will meet twice a year face-to-face and periodically electronically with the team
to support their learning and data collection, analysis, and evaluation activities.

The team will use NIRN’s Implementation and Scale-up of Effective Educational
Practices resource guide. (See Appendix C.} Implementation team will invite various coaches,
trainers, and lead teachers to periodically join the team’s conversations to enrich the input, The
implementation team is responsible to ensure district-wide full implementation and
sustainability. See Table 7, the monitoring plan includes: a) teachers collect and analyze
classroom student learning data (at least weekly) as well as lesson artifacts to study instructional
practices during their individual time with strategy coaches, principals, and collaborative content
data teams; b) strategy coaches, principals, and MBAEA trainers/coaches regularly collect the
teacher classroom implementation data, analyze the data, and share the analysis at least monthly
first with the building leadership teams, then with the teachers; and ¢) the implementation team
involving district and MBAEA administrators process all the data, ensure the resources are
available, and problem-solve technical system issues to improve implementation. Monitoring

plan includes oversight of implementation and professional development.
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Table 7 — Model & Intervention Monitoring and Persons Responsible

. o Person’s Responsible
Intervention Monitoring Data A -
® ' Distriet MBAEA

Implementation PD Training Evaluations Superintendent Edward
Team Lesson Artifacts Curriculum Gronlund
Formative Lesson Data Director Margaret
Student Learning Data Principals VanFossen
Coaching Feedback JoAnne
Dixson

Dean Fixsen, Karen Blasé, and Melissa Van Dyke, National Implement Research Network, will provide two
d f traini effective data collection, analysis, and decision-makin,

Instructional Student Effectiveness Data: Principals Trainers
Decision-Making | e Core Cycle Coaches Coaches
(IDM) e Supplemental Cycle Teachers
+ Intensive Cycle
Differentiated » Teacher student data Principals Trainers
Instruction (DI} ¢ Teacher lesson artifacts Coaches Coaches
Literacy o Coaching observations Each team
Strategies » Collaborative content data team meeting minutes Teachers
Math Strategies and data
o PD Training feedback
Positive s Team Implementation Checklist (TIC) on Principal Trainer
Behavior www.nDSSUrveys.org. Coaches Coaches
Intervention o Self Assessment Survey on www.pbssurveys.org Each Team
Supports o Benchmarks of Quality (BOQ) on Teachers
www,pbssurveys.org
e Office Discipline Referral (ODR) run reports at
least monthly from building data system
o Classroom Assessments {classroom survey and self
assessment PBIS materials)
o Student, parent and staff surveys (PBIS materials)
¢ School Wide Evaluation Tool (SET) Annual
implementation measure

The collaborative content data teams will annually (May) display their professional development and
implementation (DL, literacy, and math strategies) growth through the “Aduit Science Fair™ activity format
presented Dr. Douglas Reeves, These presentations will be shared among the entire faculty each May and
displayed on the district’s website to communicate progress to all stakeholders.

Internally and externally everyone receives ongoing communication about progress and
changes needed in implementation activities. The process includes implementation work at the
school board table to support the reform effort. Students and parents will also receive monthly
progress reports, and the district will use a variety of feedback vehicles (electronic, published

newsletters, or mail) to gather stakeholder perspectives and input.

13



Professional development training feedback will be collected from teachers and
collectively from the collaborative content data teams. The feedback will be used by the
implementation team and building leadership teams. The analysis of the feedback will also be
shared with the coaches and MBAEA trainers/coaches. Frequent communication to the school
board, parents, and students is another key aspect of the monitoring plan.

Collaborative content data teams (4-6 teachers), loosely structured as Professional
Learning Communities, will provide an essential professional development and implementation
structure for strategy demonstrations, practice, lesson study, and feedback. The teams will filter
and share data to make adjustments to practice. Frequent formative student performance data
monitoring is the foundation of these collaborative teacher teams.

District professional development time and resources, ARRA federal funds, and MBAEA
support are all aligned to the proposed project. The district reform effort is also supported by the
Iowa Core funds through an integration of Towa Core through all the strategies listed in Table 7.

i3] Design and implement Intervention Models (15 points possible)

The Louisa-Muscatine’s Transformation Model’s goal is to implement comprehensive
curriculum reform and improve professional development especially resources to support the
transfer of new learning into classroom level teaching practices. The specific goals are: |

s Fully implement the lowa Core Curriculum by 2015.
o Fully implement Instructional Decision-Making (IDM) and Differentiated Instruction

(DI) by 2015.

o Fully implement the district’s reading strategies
o Fully implement the district’s math strategies

o Fully implement Positive Behavior Intervention Supports (PBIS) by 2013.
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¢ Fully implement ongoing weekly collaborative content data teams (Professional Learning
Communities) by 2012.

o Fully implement internal strategy coaches within the district to support the transfer of
professional development learning into practice and mentor new teachers to effectively
sustain the comprehensive curriculum reform strategies.

The specifications of fully implemented goals are: 1) teacher, collaborative team,
building, and district level data collection, analysis, and progress reporting protocols are
practiced for all strategies; 2) school board members, teachers, parents, and students receive
strategy progress updates at least four times a year (general public press releases); 3) every
teacher has at least one conversation per month with their principal about accountability for
student learning through the strategies; and 4) time and resources are made available to new
teachers to fully practice the strategies.

The actions to fully implement the model and strategies are: 1) provide awareness and
understanding activities with teachers, students, and parents; 2} train teachers to practice the
strategies: 3) learn the new strategies through demonstrations, practice, coaching, collaborative
teams, and feedback (includes direct coaching and feedback from the principals); 4) data
collection, analysis, and reporting systems ensuring student learning and strategy progress data
are publicly shared and accessible to students, parents, teachers, and school board members; and
5) embed all the strategies and practices into the fabric of the district through handbooks,
procedures, and policies.

An innovative design feature is easy communication access between trainers, external

coaches, internal coaches, teachers, and administrators, MBAEA is supporting electronic

meeting software and access so that MBAFEA trainers and external coaches can frequently

connect with internal coaches and teachers to facilitate ongoing coaching support. Flip cameras
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will be used {o video classroom praciices: and, share and critique those video instructional

artifacts to provide concrete coaching progress feedback.

The indicators of progress toward full implementation are the responsibility of the district
implementation team to communicate and provide feedback. The team will share with all
stakeholders the milestones of progress for all the strategies and student learning goals. The
detailed action plans for each strategy are presented on the following pages 16-33.

e Jowa Core Curriculum Action Plan, page 17.

¢ Differentiated Instruction Action Plan, page 19.

s Positive Behavior Intervention Supports Action Plan, page 26.

¢ Collaborative Content Data Teams & Coaching Action Plan, page 30.

e Alignment District Strategies to the Model Requirements, page 32.
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IMPLEMENTAITON PLAN
Positive Behavior Intervention Supports

PBIS Impiementation Plan

Pasitive Behavioral Intervention and Supports {PBIS) is a systemic approach to proactive, school-wide
discipline based on a Response to Intervention (RTI) model. PBIS applies evidence-based programs, practices and
strategies for all students to:

s Increase academic performance

+ Improve safety

s  Decrease problem behavior

+ Establish a positive school culture

Schools implementing PBIS build on existing strengths, complementing and organizing current programming
and strategies. Data-based decision making is a hallmark of PBIS, allowing successes to be easily shared with all
relevant stakeholders.

Four Elemexnts of PBIS
PBIS applies a team-based, problem-solving process that considers systems, data, practices, and outcomes.

Systems include the policies, procedures, and decision-making processes that consider school-wide,
classroom, and individual student systems. Systems support accurate and durable implementation of practices and
use data-based decision making,

Data are used to guide decision-making processes and measure outcomes. Data support the selection and
evaluation of practices and systems.

Practices include the strategies and programs that are used to directly enhance student learning outcomes and
teacher instructional approaches.

Outcomes are academic and behavioral targets that are endorsed and emphasized by students, families and
educators and are measured using the gathered data.

The implementation process of PBIS

PBIS Overview to staff

Obtain and document 80% staff “buy-in™ for each building

Establish PBIS Building Leadership Teams

Designate internal and external PBIS coaches

PBIS Building Leadership Teams are trained by MBAFA PBIS trainers

PBIS Building eadership Tearns train building staff

Entire school commumity implements PBIS

PBIS Building Leadership Teams meets on a regular basis to guide implementation and collect and analyze
data

Mississippi Bend Area Education Agency will provide Positive Behavior Interventions and Supports (PBIS)
Trainers:

Linda Ryan, Jill Yates and another trainer TBD

e Provide a PBIS overview to school staff

e  Provide a minimum of 4 days of implementation training for schools in their first year of PBIS and 3 days

of training to school teams in the second year and three days of training in the third year. Additional
training needs can be negotiated as needed

Notify school teams of state and national level training that is available

Provide training in developing data collection and analysis system

Set up school accounts with www.pbssurveys.org, provide schools with account numbers, and open
surveys as needed

e  Provide technical support to coaches and teams as requested
Positive Behavior Interventions and Support External Coach:

Linda Ryan

s  Provide consultation at PBIS building team meetings at the school

e Attend PBIS fraining with school team.

s Attend coaches’ trainings at the AEA
Louisa-Muscatine School District will:

s Designate a PBIS Leadership Team for each building comprised of teachers and staff representative of the

school, an administrator, parent(s), and when appropriate student(s).

»  Designate an internal coach for each of the PBIS Building Leadership Teams who will also serve as a

* % * & 5 3 ¢ @
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communication contact with MBAEA and organize team tasks.
¢ Send each PBIS Building Leadership Team for implementation training. Four days of training is required
in the initial year and 3 days in the second year and 3 days in the third year.

s Provide time for coaches io attend additional coaches training, generally two hours monthly via ICN and
conducted by the lowa Department of Education.

® & o & @

Provide time for PBIS Building Teams to meet on a monthly basis, at minimun:.
Chose a data collection system that will be used to make data based decisions

Provide time and a designated staff member to input behavior data and run reports for team meetings
Follow comumitments as outlined on the PBIS Training Matrix.
Complete PBIS surveys at www.pbssurveys.org, including Team Implementation Checklist, Self-

Assessment, and/or Benchmarks of Quality as directed in training.

. @

components
s Convene a District-Wide PBIS Work Group where representatives from each building team would report

on their building-level PBIS implementation activities to ensure all efforts are coordinated, aligned, and

articidated district wide.

Complete SET (School Wide Evaluation Tool) on a yearly basis
Designate time for the PBIS Building Team to present and train building staff on implementing PBIS

PBIS Preparation
. . Responsible
Days Topics Audience l’i;r dies
06-04-10 PBIS Overview Entire school staff PBIS Trainer
PRBIS External
Coach
June 2010 Staff Self Assessment Survey
Document 80% staff “buy-in”
Year One: Tier One (Universal, Core}
Days Topics Audience Responsible
Parties
Y1 Day 1 s SW-PBIS Overview PBIS Building PBIS Trainers
TBD e Role of Team Members Leadership Teams PBIS External
Summer 2010 s Developing Expectations Coach
s  Teaching Expectations
e Action Plan Development
3" Monday Content determined by PBIS Building Building Staff PBIS Building
Building Staff Leadership Team and based on training Leadership Teams
Training received as of that date and school action plan.
Y1 Day 2 e Data Systems: data-based decision PBIS Building PBIS Trainer
TBD making Leadership Teams PBIS External
October 2010 ¢ Developing an Office Discipline Coach
Referral system
3" Monday Content determined by PBIS Building Building Staff PBIS Building
Building Staff Leadership Team and based on training Leadership Team
Training received as of that date and school action plan,
Y1 Day3 + Consequence System PBIS Building PBIS Tramer
TBD e  Family Involvement Planning Leadership Teams PBIS External
February 2011 o  Non-classroom Interventions Coach
3" Monday Content determined by PBIS Building Building Staff PBIS Building
Building Staff Leadership Team and based on training Ieadership Team
Training received as of that date and school action plan.
Y1 Day 4 »  Suystainability PBIS Building PBIS Trainer
TBD e Coaching Leadership Teams PBIS External
April 2011 + Using Resources Coach

Introduction to c¢lassroom
interventions
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3™ Monday Content determined by PBIS Building Building Staff PBIS Buiiding
Building Staff Leadership Team and based on training Leadership Team
Training received as of that date and school action plan.
Year Two: Tier Two (Supplemental, Targeted)
Days Topics Audience Responsible
Parties
Y2 Day 1 o  Working Toward Sustainability, PBIS Building PBIS Trainer
TBD student involvement and community Leadership Teams PBIS External
connections Coach
o  Data-based decision making: Using
ODR data
3 Monday Content determined by PBIS Building Building Staff PBIS Building
Building Staff Leadership Team and based on training Leadership Teams
Training received as of that date and school action plan,
Y2 Day 2 o  Classroom Fterventions PRBIS Building PBIS Trainer
o Targeted interventions Leadership Teams PBIS External
Coach
3" Monday Content determined by PBIS Building Building Staff PBIS Building
Building Staff Leadership Team and based on training 1eadership Teams
Training received as of that date and school action plan.
Y2 Day 3 e Introduction to Intensive interventions | PBIS Building PBIS Trainer
¢  Review and update expectations, Leadership Teams PBIS External
teaching plans acknowledgement Coach
system, consequence system, data
system, and family involvement
3™ Monday Content determined by PBIS Building Building Staff PBIS Building
Building Staff Leadership Team and based on training Leadership Teams
Training received as of that date and school action plan.
Year Three: Tier Three (Individual, Intensive)
Days Topics Audience Responsible
Parties
Y3 Day 1 + Review classroom interventions PBIS Building PBIS Trainer
o Review Targeted interventions Leadership Teams PBIS External
Coach
3" Monday Content determined by PBIS Building Building Staff PBIS Building
Building Staff Leadership Team and based on training Leadership Teams
Training received as of that date and school action plan.
Y3 Day 2 o  Understanding intensive interventions | PBIS Building PBIS Trainer
(FBA and BIP) Leadership Teams PBIS External
Coach
3" Monday Content determined by PBIS Building Building Staff PBIS Building
Building Staff Leadership Team and based on training Leadership Teams
Training received as of that date and school action plan.
Y3 Day 3 s  Preparing for sustainability PBIS Building PBIS Trainer
+  Expanding student and family Leadership Teams PRIS External
involvement Coach
e Data-based decision making:
Advanced use of ODR
o  On-going use of data systems
3" Monday Content determined by PBIS Building Building Staff PBIS Building
Building Staff Leadership Team and based on training Leadership Teams
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Training | received as of that date and school action plan. |

PBIS Data Collection and Analysis

‘PBIS Team training includes data collection and analysis each of the three years.

PBIS Building Teams will collect, review and analyze data on a monthly basis for problem solving and developing
school-wide strategies. Teams modify action plan as indicated by data. Data guide on going decision making
procedures. External coach will support team in these data related tasks.

PBIS Building Teams will share data, as requested, with MBAEA for regional and state level program evaluation.

Sources of Data:

Team Implementation Checklist (TIC) on www.pbssurveys.org

Self Assessment Survey on www.pbssurveys.org

Benchmarks of Quality (BOQ) on www.pbssurveys.org

Office Discipline Referral (ODR) run reports at least monthly from building data system
Classroom Assessments (classroom survey and self assessment PBIS materials)
Student, parent and staff surveys (PBIS materials)

School Wide Evaluation Tool (SET) Annual implementation measure

Team PBIS Products Book {team profile, annual action plan, meeting notes, ect)
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IMPLEMENTATION PLAN
Coliaborative Content Data Teams & Coaching

 Timeline

_ Measurable Target

August 2010 Internal & external coaches train | Principal Coaching skill survey
together on effective coaching Margaret VanFossen AEA
techniques
September 2010 Internal & external coaches role | Principal Reflections about the
play coaching together and Margaret VanFossen AEA | feedback
practice constructive feedback
October 2010 Internal & external coaches visit | Principal Reflect on feedback to
all teachers classrooms Margaret VanFossen AEA | teachers
e e
‘meet one hour:weekl Margaret VanFossen
November to Coaches have established a Principal Coaches share their
December 2010 routine of vigiting classrooms Internal Coaches feedback statements with
Margaret VanFossen AEA | other coaches and reflect
on the quality of feedback
o
January to April Coaches have established a Principal Coaches collect student
2011 routine of visiting classrooms Internal Coaches feedback about the
and are providing Margaret VanFossen AEA | classroom demonstrations
demonstrations within
classrooms
aches and principal
May 2010 Coaches and teachers have an “Adult Science Fair” to share their new learning. Utilize the
Reeves Model.
Year 2 2011-2012
Timeline Activity Person’s Responsible Measurable Target.
August 2011 Internal & external coaches train | Principal Coaching skill survey
together on effective lesson Margaret VanFossen AEA
8
Marg
September to Internal & external coaches are | Principal Frequent feedback to
December 2011 in classrooms providing Margaret VanFossen AEA | teachers
feedback regularly
a
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Reeves Model.

January to April Principal Regular progress data
2012 classrooms and begin sharing Margaret VanFossen AEA | shared
building level progress data with
all teachers
ting minufes are
eekl cipal:stops by}
May 2012 Coaches and teachers have an “Adult Science Fair” to share their new learning. Utilize the

Year 3 2012-2013

Reeves Model.

Timeline Activity _ Person’s Responsible . Measurable Target
August 2012 Coaches have established a Principal Data-driven PD data
April 2013 routine of visiting classrooms Internal Coaches collection, analysis, and

and sharing feedback with reporting has been
teachers and the entire buildin established
May 2013 Coaches and teachers have an “Adult Science Fair” to share their new learning. Utilize the

and the coaches.

Strategy trainers, external coaches, and internal coaches within each strategy meet at least monthly to train together,
problem-solve, and share data. The meetings will be sometimes face-to-face and Increasingly the meetings will be
held electronically. It is a goal to have frequent, short, effective implementation conversations between the trainers
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REQUIREMENTS OF SELECTED MODEL
Alignment District Strategies to the Model Requirements

REQUIRED LEA Activities
TRANS-FORMATION Model

TRANSFORMATION
Required ACTIVITIES

Replace Principal (except those
hired previously as part of turn-
around or transformation

%

Waiver — replaced the principal last year

Operational flexibility
calendar, time, budget,
staffing)

v

Change staffing —
o Add administrative assistant for the principal ¥ time
s Add DI, literacy, math, and PBIS ¥ time coaches
» Add time to the day so that teachers meet in collaborative content
data teams {PLCs)

Rigorous, fransparent and
equitable teacher and leader
evaluation systems using student
lgrowth in significant part AND
other measures AND designed
with teacher/leader input

¢ Provide the principal more time fo be an instructional coach — in
classroom coaching

+ PLCs (content teams) will be held accountable for data-driven
decision~-making

¢ Implement IDM — data driven rich system

[dentify/reward effective
personnel & remove ineffective
personnel

s  Added time for the principal to have conversations with teachers
focused on the 8 lowa Teaching Standards with an emphasis on the
student achievement related criteria.

+ Insert the collaborative content data team data collection and analysis
into the conversation between the principal and teacher.

High-quality, ongoing, job-
embedded, instructionally aligned
professional development

» Frequent time for teachers to use their PLCs for data-driven decision-
making

» Hire DI, PRIS, and literacy coaches ¥ time

» MBAEA training coaching support

* MBAFEA support the building leadership team and principal with
school reform implementation coaching

Financial incentives, career
bpportunities and flexible work
conditions

s Adding 1 hour per week collaborative content data team time
» Adding time beyond the contract to attend PBIS workshops

s Providing teachers with renewal/graduate credit for the district PD
initiatives

New governance structure is a
permissible activity

NA

[Use data to identify and
implement an instructional
program that is research-based
and vertically aligned

DI, PBIS, literacy and math strategies, [DM are being implemented K-12,
PBIS is already underway at the elementary. The needs assessment analysis
indicate these strategies benefit teaching and learning across the district.
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Promote the use of student data to
inform and differentiate
instruction in order to meet the
academic needs of individual
students

« IDM
« DI
+ P1.Cs

Establish schedules and
implement strategies that provide
increased learning time

* Lowering behavior issues (PBIS) will increase learning time during
current schedule.

*» Add a Success Center-subject level support—for student failing
classes during the school day (access issue for students).

Socio-emotional and community
Supports

NA

Ongoing family and community
engagement

¢ Team Success initiative has been created to increase parent and
community involvement.

» Math and literacy nights for parents—connected to other school
events—to assist parents with effective learning supports at home.

Ongeing intensive technical
ssistance from LEA, SEA or
External partner

MBAEA allocated resources 2010-2013 to support training and coaching—
DI, reading, math, DM, PBIS, and Iowa Core,
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Part 2
[4] Recruit, screen, and select external providers (10 points possible)

The external providers are MBAEA and NIRN. MBAEA has a long history of high
quality service and expertise to meet the needs of school districts. MBAEA personnel are highly
qualified to coach and train the proposed strategies. DI/IDM, professional development process,
and PBIS strategies are supported by the Iowa Department of Education. The Department’s
website provides a lengthy evidence-base and history of success. The Department has supported
the training of AEA staff to deliver DI/IDM, professional development processes, and PBIS
(training and coaching). The AEA staff supporting literacy and math strategies were also trained
and supported by the Department, and the evidence-base for these strategies is also found on the

Department’s website. MBAEA staff member’s qualifications regarding the proposal are:

MBAEA External Provider Qualifications and Experience

Strategy Person Qualifications
Implementation | Coach Dr. Edward Evaluation Specialists
Gronlund Federal Evaluation Experience
Evaluator Approval Trainer
IDM Specialists
Implementation | Coach Margaret Instructional Coaching
VanFossen Collaborative Data Teams
SINA/DINA
Evaluation Approval Trainer
Differentiated | Trainer/Coach Linda Mannhardt | ASCD recognized DI trainer
Instruction
IDM Trainer/Coach Margaret Statewide IDM trainer
VanFossen
PBIS Trainer Jill Yates Certified PBIS trainer
PBIS Coach Linda Ryan Certified PBIS trainer
Towa Core Facilitator/Consultant | Amy Wichman Statewide Iowa Core Trainer

Dean Fixsen, NIRN, has consulted with the Jowa Department of Education to develop the

recent Race to the Top application. NIRN is consulting with many state departments of education

across the nation supporting effective implementation practices. Dr. Edward Gronlund, MBAEA,

has had numerous conversations with Fixsen, Blase, and Van Dyke. Van Dyke, on May 4,
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presented the NIRN evidence-base at the MBAEA Superintendents’ Retreat (see Appendix C).
The NIRN research indicates intervention implementation utilizing a set of evidence-based
practices has an 84% success rate within a three-year period. A summary of the NIRN staff
members qualifications for supporting the proposal are:

NIRN External Provider Qualifications and Expertise

Dean L. Fixsen, Ph.D, began his career in human services in 1963 as a Psychiatric Aide in a large state hospital for
children with profound developmental delays. Dean combined this work with education and received his doctorate
in Experimental Psychology from the University of Kansas in 1970. Beginning in 1969 he served as Co-Director of
the Achievement Place Research Project during the years of intense research on the freatment components of the
Teaching-Family Model. In 1975, Dean was one of five Teaching-Family researchers who moved to Father
Flanagan’s Boys” Home to transition that large organization from institutional care to family-based care for boys
and girls. In 1979, Dean, Karen I, and others began developing and evaluating a system to replicate and implement
the Teaching-Family Model nationally. In 1986, Dean and his colleagues helped to establish and test adaptations and
extensions of the Teaching-Family Model in home-based treatment seltings and treatment foster care settings in
Alberta, Canada and developed self-help Family Resource Centers in neighborhoods in Calgary. In 1995, Dean
began to focus on the critical dimensions associated with national implementation of a variety of evidence-based
programs. This work has led to a major review of the implementation evaluation literature, reviews of successful
implementation practices, and the development of a network of program purveyors, implementation sites, family and
cultural experts, state and federal policy makers, and researchers.

Karen A. Blase, Ph.D. has been a program developer, researcher, trainer, program evaluator and published author
in the human service field for over 30 vears. She has been privileged to serve as the President of the Foster Family-
based Treatment Association of North America and President of the international Teaching-Family Association.
Throughout her career, Karen has had extensive involvement in knowledge utilization, dissemination, and program
replication including developing training programs, fidelity standards, and certification programs for staff and
agencies. Karen received her doctorate in Developmental and Child Psychology from the University of Kansas with
a focus on school-based interventions and community-based services for children and youth involved with juvenile
justice and child welfare. Her professional career has involved establishing a network of community-based group
homes for youth involved with the juvenile justice system in rural North Carolina. Her work at Father Flanagan’s
Boys Home (now Girls and Boys Town) included working extensively with agencies and governments in 13 states
and 2 provinces to establish community-based human service programs with a strong evidence base,

A major interest has been the development, implementation, adaptation, and quality improvement of exemplary
service models, evidence-based programs and practices, and strategies for effective scale-up and systems change. As
part of a research team, Dr. Blase was involved in completing a major review and synthesis of the implementation
literature. hitp//fwww. fpg.unc.edu/~nirn/resources/publications/Monograph/ This extensive review of
implementation strategies and proposed frameworks is providing guidance for the adoption and utilization of
evidence-based programs and practices. Karen currently is a Senior Scientist at the Frank Porter Graham Child
Development Institute at the University of North Carolina at Chapel Hill. Karen is Co-Director, along with Dean
Fixsen, of the National Implementation Research Network http://nimn. fpg.unc.edu. Karen and Dean Fixsen also are
Co-Directors of the OSEP State Implementation and Scaling up Evidence-based Practices Center
http://www.scalingup.org.

Melissa Van Dyke, LCSW, MSW, is the Director of Technical Assistance Services at the National Implementation
Research Network (NIRN) located at UNC’s FPG Child Development Institute. Melissa obtained her Bachelor of
Arts in Psychology from the University of Oregon and a Master of Social Work from the University of Michigan,
with a focus on Interpersonal Practice and Policy. Before joining the NIRN team, Melissa worked for twelve years
in state government in New Mexico, working with families and youth in both the child welfare and the juvenile
justice systems. Along with her years in direct service, Melissa worked in the areas of staff development (training)
and administration (as Deputy Superintendent of a large juvenile correctional facility). Melissa’s current research
interests include organizational change and system transformation, systems coaching, and complexity sciences. Her
recent efforts include working with state and federal initiatives related to scaling up evidence-based practices in K-
12 education, evidence-based early childhood programs, and leadership development in Child Welfare. She has also
worked with community and state initiatives to transform mental health service systems.
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MBAEA, an external provider, will develop equitable, transparent, rigorous assistance
with the implementation plan. MBAEA will have an onsite presence, support data collection and
sharing, and frequent face-to-face and electronic interactions with administrators and teachers.
MBAEA will also coach Scott Grimes, Superintendent; Peggy Colton, Curriculum Director;
Roger Thornburg, High School Principal; Stacey Beatty, Junior High Principal; and Doug
McBride, Elementary Principal during monthly meeﬁngs to effectively implement the
Transformation Model and its strategies. MBAEA will use the Implementation and Scale-up of
Effective Educational Practices, developed by NIRN, as a resource to guide their coaching work
(see Appendix C). The monthly meetings will also include various coaches, trainers, and lead
teachers to periodically join the conversations to enrich the input. Accountability for results and

sustainability are a mutual responsibility of the district and AEA administrators.

[5] Alignment of Resources with the Interventions (5 points possible)

The proposal utilizes district, federal ARRA, and Jowa Core funds along with the grant
funds. The Transformation Model activities encompass the district’s five-year professional
development and practice implementation energy. The district is allocating every possible
resource available to successfully initiate, implement, and sustain the reform strategies.
Improving student learning is the number one priority. An estimated resource allocation for

each strategy is found in Table 8.

Table 8 — Three-Year Alignment of Resources to Interventions

District Funds ARRA Funds IC Funds | SIG Funds
DI & IDM Strategy $84,360 $64.408
PBIS Strategy District P> § 568,713 $19,405
Math Strategy District PD § $37,947
Literacy Strategy District PID § $42,060
Administrative Manager DistrictPD § $27,143
Curriculum Alignment $36,075 $15,000

Year 1 - Across all strategies is implementation team work with NIRN.
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District Funds ARRA Funds IC Funds e SIG Funds |

DI & IDM Strategy $84,360 NA $61,005
PBIS Strategy District PD $ NA $52,298
Math Strategy District PD $ NA $39,589
Literacy Strategy District PD $ NA $43,868
Administrative Manager District PD $ NA $28,160
Curriculum Alignment 336,075 NA

Year 2 — Across all sirategies is implementation team work with NIRN.

District Funds ARRA Funds IC Funds SIG Funds

DI & IDM Strategy $84,360 NA $62,866
PBIS Strategy District PD $ NA $53,833
Math Strategy District PD $ NA $40,716
Literacy Strategy District PD § NA $45,146
Administrative Manager District PD § NA $29,103
Curriculum Alignment $36,075 NA

Year 3 — Across all strategies is implementation teamn work with NIRN.

The vast majority of the grant funds provide internal coaches and additional time for
teachers (salary and benefits) to meet in data teams. A small amount is used for the NIRN
experts and materials. The district is already funding substantial time during the school day for
the training activities and follow-up. The resources together are directly providing the time for
training, coaching support, and materials.

[6] Policy and Practice Modifications (15 points possible)

Louisa-Muscatine Community School District (board, administrators, teachers and other
stakeholders) selected the Transformation Model for three reasons. First, the district’s teaching
and learning needs are met through the model’s comprehensive curriculum reform, improved
professional development, effective use of learning time, and data-driven decision-making
structure requirements. Second, the model met the district’s selection criteria: immediate impact
on improved student achievement; feasibility, the ability to implement quickly; stakeholder

willingness; and sustainability following the grant period. The third reason and a very important
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one, the model does not require policy modifications. The district has the ability to fully
implement the Transformation Model through existing district policies.

The Transformation Model requires the district to replace the principal. The district
has employed two new principals (junior high and senior high) within the past two years. The
junior high principal was added in 2008-2009 and senior high principal was a new hire in 2009-
2010 (replacing an existing high school principal). Theses principals are eligible to be retained
under the Transformation Model requirements because they have been principals less than two
years. These new principals have been instrumental leaders initiating the reform plans.

The Model requires rigorous, transparent and equitable teacher and leader
evaluation system using student growth in significant part and other measures and
designed with teacher and/or leader input. The current lowa Teacher Quality Standards
(ITQS) and Iowa Standards for School Leaders (ISSL)—Appendix D lists the standards and
criteria—address teacher and principal accountability for student learning. The district has
procedures and policy regarding the use of the state’s performance standards within its
evaluation system.

The ITQS criteria directly support and are aligned to the comprehensive reform strategies
(DI, IDM, PBIS, collaborative teaming, literacy and math strategies, and data-driven decision-
making). The district leaders have carefully examined the standards and criteria to ensure the
alignment. An example of the alignment is Standard 1; it sets expectations for providing
evidence of student learning, implementing strategies to meet district goals, creating a positive
learning culture, contributes to a culture of improved student learning, and communicating
effectively with all stakeholder audiences. Standard 1 and the criteria are aligned to the purpose

and actions of the capacity building sought through this application. The proposal does provide
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capacity building to better execute the current evaluation system. Teacher artifact gathering and
student learning documentation activities will be aligned to the reform efforts.

The junior high andb senior high principals and the superintendent have already had
conversations aligning ISSL to the reform effort. The principals will be gathering artifacts and
student learning results to demonstrate competence in all 6 leadership standards. The high school
principal will have a 1/2 time administrative manager. The manager will be responsible for
student discipline support and other réutine administrative duties. The high school principal will
gain more time to be an instructional leader and coach. The administrative manager will assume
some responsibiiities to also support the junior high principal. The MBAEA trainers have
identified a variety of measures for the principals and teachers to use in order to create artifacts
and student learning progress data. The current evaluation system, executed properly, will
support implementation of the reform effort.

Evaluation system success is enhanced by the coaching resources (MBAEA and district
coaches). Principals and teachers will be fully supported by coaches to adequately provide
everyone an opportunity to learn the new skills and practices. District leaders modeled the
coaching support after the successful Atlanta Public Schools (Georgia) system; Atlanta provides
teachers and principals with strategy coaching and high quality professional development
(demonstration, practice, feédback, and clear expectations). The model was so successful,
Atlanta teachers voted (83%) to implement a groundﬁreaking performance-based evaluation
system.

The Model requires identifying and/or rewarding effective personnel and removing
ineffective personnel. The ITQS and ISSL standards clearly articulate administrator and teacher
accountability for student learning. After distfict leadership reviewed the standards, it is apparent

the standards cannot be met if student achievement and the learning climate do not improve. The
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self efficacy and collective efficacy generated through competency (demonstrating all standards
and criteria) is a reward. Through the reform efforts, teachers also will have more effective
teaching time each school day. Ineffective teachers or principals will be fairly treated through the |
intensive assistant phases of the current evaluation system. The new data-driven systems will
speed-up the process if anyone is unable to meet the performance standards.

The Model requires high-quality, ongoing, job embedded, and instructionally

aligned professional development. The proposal adds internal and external coaches to support

teacher acquisition of new knowledge and skills. The coaching in the classroom support has an
evidence-base indicating 95% learning transfer rate. The teachers will have at least one hour per
week to work in a collaborative content data team to apply and embed their learning and
continuously improve instruction. The coaching responsibilities are aligned to the reform
strategies. The principals will also be instructional leaders supporting sustainability at the
classroom level,

Financial incentives, career opportunities and flexible work conditions. The district
is adding the coaching responsibility and intends to sustain the coaching roles after the grant
period. This new coaching role is an added career opportunity within the district. The teachers
are provided an extra hour per week paid to meet in their data teams. This provides an
opportunity to speed-up impiementétion. After the grant period, the additional team time will no
longer be needed. Sufficient time already exists within the school schedule for high performing
teams; the grant capacity building (additional hour per week) will assist teams with quickly
reaching the high performance teaming level. |

Use data to identify and implement an instructional program that is research—based

and vertically aligned. DI, PBIS, IDM, literacy strategies, and math strategies are all lowa
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Department of Education initiatives. The research-base is found on the Department website. The
strategies are being implemented K-12.

Promote the use of student data to inform and differentiate instruction in order to
meet the academic needs of individual stadents. The DI, IDM, and PBIS are data-driven
strategies. These strategies have a differentiation foundation in their implementation. The
MBAEA trainers have identified data collection, analysis, and reporting procesées to facilitate
implementation. The district leaders are using the NIRN evidence-based implementation
strategies to guide district-wide implementation and data use.

Ongoing family and community engagement. The district will provide ongoing
communication regarding the reform effort and its implementation. The district is establishing a
location on its website to provide infofmation and implementation data.

Ongoing intensive assist#nce from an external partner. MBAEA has allocated
traixlers, external coaches, and supports to the district. MBAEA support will continue after the
grant period to ensure sustainability. MBAEA will provide strategy support and coaching to
sustain the reform effort through mentoring and training new teachers.

Conclusion: The district does not have practice, procedure, or policy conflicts with
implementing the Transformation Model and/or the reform strategies. The implementation
process fits current district practices and policies.

[7] Sustainability (5 points possible)

The district is committed to sustaining the coaching roles. Using district resources to fund

the coaches will be the most important sustainability strategy by the district. However, the
district recognizes uncertain financial times so it may reduce current proposed 1/2 time positions
to something less (1/3 or 1/4) after the grant period for budgetary reasons. It is believed the

coaches and their ongoing support of the reform strategies will sustain implementation.
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Establishing data collection, analysis, and reporting systems during the grant period is
another key sustainability strategy. It is important for teachers, administrators, and community to
expect a data rich environment. These data practices will routinely be examined annually
following the grant. The district believes the self and collective efficacy generated by the success
of the reform efforts will be the biggest sustainability driver.

The district has begun conversations with MBAEA trainers énd administrators that all

reform efforts will include the development of formal training and mentoring activities to

support new teachers or principals in the future. MBAEA will also provide training and
mentoring in the future for new staff. It is very important that new staff have at least two years of
support to ensure sustainability of the reform efforts.

Louisa-Muscatine and MBAEA have agreed to design and support a fwo-year mentoring
program for new staff. During the grant period, the training will be developed and supports will
be identified. Furthermore, the conversations will also include the ongoing training to sustain the
reform among the existing staff. The coaching role will be a key aspect of the ongoing tlraining.
The coaches and prineipals will continue to visit classrooms (after the grant period) and
sustaining the data-driven teams are key factors in sustaining the reform effort.

The district will begin to communicate the reform effort through parent-teacher
conferences. The conferences will include: a) what is the reform effort; b) what activities are
going on in the classroom; and c) their child’s performance are linked to the reform. The various
community and parent advisory groups will engage in reform conversations and input will be
sought. Newsletters about the reform including implementation and student data will peri(l)dically
be mailed. The district’s website will communicate all aspects of the reform effort.

The NIRN experts will help the district leaders use the evidence-based implementation -

practices—see Appendix C—to establish an effective evaluation strategy that continually aligns
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goals, actibns; outcomes, and data. Dr. Edward Gronlund, MBAEA evaluation consultant; and

Margaret VanFossen, MBAEA instructional coach, will support the district leaders and staff to

fully implement a data rich environment to sustain the reform effort. Gronlund and VanFossen

will also sﬁpport new administrator training and mentoring to also sustain the reform efforts.

[8] Budget Narrative

Louisa-Muscatine Community School District seeks $647,637 over a three-year period to

implement a capacity building SIG application. A three-year budget is presented detailing the

project costs. [temized budget is presented below followed by a budget narrative.

Personnel - $583,626

Itemized Budget
Year 1 Year 2 Year 3 Total

Personnel 5
Salary $131,355.00 | $160,645.65 | 165,465.02 | $457,465.67
Benefits $30,177.83 | $39,403.50 | $41,578.89 | $111,160.22
Expenses (Mileage, Meals, $5,000.00 $5,000.00 $5,000.00 | $15,000.00
Lodging)

Professional Services ‘
Honorarium $14,500.00 | $10,000.00 | $10,000.00 | $34,500.00
Expenses (Mileage, Meals, $3,000.00 $3,000.00 | . $3,000.00 $9,000.00
Lodging)

Instructional Materials $798.00 $798.00

Supplies and Materials $2,000.00 $1,900.00) $1,500.00 $5,400.00

Other — specify: ' -

Other — specify:

Administrative Costs (allowable $4,222.38 $4,970.85 $5,119.89 | $14,313.12

indirect cost rate) (2.26%)

| Total $191,053.21 | $224,920.00 | $231,663.80 | $647,637.01
Budget Narrative

Salaries — [district coaches] 1/2 time PBIS coach, 1/2 time DI coach, 1/2 time literacy

coach, 1/2 time math coach, and 1/2 time administrative manager. Salaries are based on

the teacher’s salary schedule placement. 40 teachers receive $25 per hour each week (1
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hour for 36 weeks) for additional collaborative content data team work (purchasﬁ&g 1,440

staff hours per year).

NOTE — 1/2 PBIS coach, YEAR 1. will be paid with ARRA funds. The other coaches

are funded all threé years.

Beneﬁts — District internal coaches’ benefits include 1/2 of the teacher contract benefit

package paid by the district: IPERS, FICA, health care and other employment related

costs. The 40 teachers receive only IPERS and FICA, district contribution, within the

benefit costs.

Salaries Year 1 Year 2 Year 3 Tofal

v, PBIS Coach - TBA ARRA Funds $25,350 $26,110 $51.,461
1% DI Coach - Noble $32,175 $33,140 $34,134 $99.450
% lteracy coach ~ Peterson $23,400 $24,102 $24,825 872,327
1, math coach ~ Kracht $19,890 $20,487 $21,101 $61,478
¥ administrative manager - Kracht $19,890 $20,487 $21,101 $61,478
Teaming - 40 teachers, 1 br weekly $36,000 $37,080 $38,192 $111,272
(36 hrs) @ $25/hr

Total Salaries $131,355 $160,646 $165,465 $457,466
Benefits $30,178 $39,404 $41,579 $111,160

Expenses — 5 teachers will attend the national DI conference each year. The funds cover

travel expenses and registrations costs only.

Professional Services - $43,500

Honorarium — The district is purchasing an external ASCD DI coach at a total cost of

$9,500, Year 1, $5,000 Year 2, and $5,000 Year 3 totaling $19,500. The district is

purchasing two consultant days frorn NIRN (32,500 per day) each year.

Expenses — Travel costs for the NIRN consultants to travel two days per year. The

estimated cost per year is $3,000 per year ($9,000 total).

Inétructional Materials - $798

ASCD Differentiation Classroom Book — purchase 40 books at $19.95 per book.
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Supplies and Materials - $5,400

PBIS printing — Teachers have access to print fands for the additional classroom
 printing: Year 1 $1000; Year 2 $500; and Year $500 ($2000 total).

Teacher coaching supplies and materials — Strategy coaches (4) will receive an annual
budget of $250 each (4 coaches = $1000 total per year) for content supplies to support
their work with teachers.
Resource Materials — Year 2 for IDM process displays for teachers and students
estimated to be $400.

Administrative Indirect Costs - $14,313
Indirect Costs — Louisa-Muscatine Community School District has a state designated
7 26% indirect cost rate. The cost rate was applied to the costs Personnel, Professional

Services, Instructional Materials, and Supplies & Materials costs of the grant.
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Implementation Timeline
(Required — No points awarded)

The district’s implementation timeline follows with strategies, activities, and persons
responsible. Section 3, Design and Implementation Models, includes the detailed action plans for
each strategy. The timeline summarizes implementation plans presented in the application:

Year 1: 2010-2011, SIG Funding

o Strategy N " Persons Responsible
Differentiated . Principal Relections
Instruction & IDM ¢ Community Building DI Trainers ' Exit Cards
(Literacy & Math) e Ieamning Environment DI External Coaches KUbs

e Management _ ‘ DI Internal Coach
e« KUD Bldg Leadership Team
Positive Behavior o Tier One — universal and core training Principal Procedures
Intervention Supports | e Develop Expectations ‘ PBIS Trainer Data Use
« Building Level Team (Roles) ‘ PBIS External Coach Practices
PBIS Internal Coach
] Bldg Leadership Team
Professional s Coaching Principal Protocols
Development o Training External Coaches Data
{Coaching & . o Practice time Internal sirategy collection
Teaming) o Visit classrooms coaches
o Teaming
o Intensive renewed training for data
teams
o Coaches support data team meetings
o Principal support data team meetings
o Meet weekly for an hour

Year 2: 2011-2012, SIG Funding

R . i = LU Persons Responsible . Data Source .
Differentiated « Learning Environment Principal KUDs
Instruction & IDM » Management DI Trainers DI Lessons
(Literacy & Math) e« KUD DI External Coaches Classroom

o 1esson Study DI Internai Coach QObservations

o Sharing Practice Bldg Leadership Team
Positive Behavior e Tier 11 — supplemental and targeted | Principal Data-driven
Intervention Supports e Data usage PBIS Trainer decision

o Classroom interventions PBIS External Coach Feedback loops

« Parent and community connections PBIS Internal Coach Positive discipline |

Bldg Leadership Team trend
Professional « Coaching - training lesson study, _Principal Protocols
Development effective feedback, data gathering, . | Internal Coaches Lesson study
{Coaching & and clear classroom visit routines External Coaches Data collection
Teaming) + Teaming - lesson study, data Teachers Results
analysis, & meet weekly for an hour
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Year 3: 2012-2013, SIG Funding

: Strategy - Activites Persons Responsible. ~ ~ Data Seurce
Differentiated Instruction ¢ Lesson Study Principal DI Lessons
& IDM (Literacy & Math) s Sharing Practice DI Trainers Classroom
. DI External Coaches Observations
DI Internal Coach
. Bldg Leadership Team
Positive Behavior e Tier 1l —individual and intensive | Principal Problem-solving
Iniervention Supports s Intensive interventions PBIS Trainer Data routines
+ Review and sustainability PBIS External Coach Decreased
. PBIS Internal Coach discipline issues
. _ Bldg Leadership Team
Professional Development « Constant lesson study Principal Protocols
(Coaching & Teaming) ¢ Coaches are team resources Teachers Lesson study
e Principal rotates to meetings Data collection
o Meet weekly for an hour Results

Year 4: 2013-2014, Sustainability

- Strategy ... . .. Activities - . ' Persons Responsible: . Data Source:
Differentiated Instruction ¢ Lesson Study Principal DI Lessons
& DM (Literacy & Math)  Sharing Practice DI External Coaches Classroom
' DI Internal Coach Observations
Bldg Leadership Team |
Positive Behavior ¢ Problem-solving Principal Increased
Intervention Supports o Identifying strategies to meet PBIS Internal Coach teaching time
emerging issues Bldg Leadership Team | Few discipline
o Data-driven decision-making  issues
Professional Development + Constant lesson study Principal Protocols
{Coaching & Teaming) » Coaches are team resources Teachers Lesson study
e Principal rotates to meetings Data collection
» Meet weekly for an hour Results.

Year 5: 2014-2015, Sustainability

S U Sfrategy. o i oo :Activies ™. 7. i Persons Responsible’ . -Data Source . -
Differentiated Instruction + Lesson Study Principal DI Lessons
& IDM (Literacy & Math) e Sharing Practice DI External Coaches Classroom
DI Internal Coach Observations
Bldg Leadership Team
Positive Behavior e Problem-solving Principal Increased
Intervention Supports o Identifying strategies to meet PBIS Internal Coach teaching time
emerging issues Bldg Leadership Team | Few discipline
o Data-driven decision-making issues
Professional Development « Constant lesson study Principal Protocols
{Coaching & Teaming) » Coaches are team resources Teachers Lesson study
» Principal rotates to meetings Data collection
* Meet weekly for an hour Results
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Annual Goals for Student Achievement
(Required — No points awarded)

The overall goal of the district using data-driven decision-making strategies is by 2015:
95%, proficiency rate in language arts, reading, math, and science for grades 7, 8,9, 10, and
11 on the ITBS/ITED (state ESEA assessment) and 75% proﬁciéncy rate for the special
education suﬁgroup on the same assessment plus the alternate assessment data. What does
this mean? By 2015, the district will have gone from an estimated 90 students in grades 7-12
being academically unsuccessful to less than 10 students. This represents an 89% drop in the

district’s non-proficiency rate. How did this happen? The key to reaching the overall goal is the

effective execution of the coaching and collaborative teams to support teacher efforts to

transform their classroom practices.

The district established minimum annual achievement goals for grades 7, 8, 9, 10, and 11
based on No Child Left Behind (NCLB), Safe Harbor criteria. These goals are measured by the
State;s ESEA assessments (ITBS/ITED) in both reading/language arts and mathematics. Thé '
annual goals are targets set each year based on the NCLB progress requirement of reducing the
percentage of students who are hon—proﬁcient on the ITBS/ITED reading/language arts and
mathematics assessments by 10 percent or more from the prior year (Safe Harbor definition).

District leaders believe the proposed improvement plan, once fully implemented, will
accelerate learning drastically especially during the 2013-14 and 2014-15 school years. The

three-year Safe Harbor, NCLB, grade level minimum content area proficiency rate targets are: -

Grade 7 — Student Achievement Goals/Targets as measured by ITBS

" Content Area - 2009-2010 Baseline - -2010-2011 1 201120120 201220130
S e e Goal Target oo Goal Target T Goal Target

Language Arts

Reading 59% 63% 67% 70%

Mathematics 71% 74% T7% 79%

Science 74% 77% 79% 81%
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Grade 8 — Student Achievement Goals/Targets as measured by ITBS

Content Area 2009-2010 Baseline 2010-2011 20112012 - . 2012-2813

_ A : Goal Target - . Goal Target _Goal Target
‘| Language Arts 47% 52% 57% 61%
Reading 46% 51% 56% 0%
Mathematics 61% 65% 68% 71%
Science 67% 0% 73% 76%

Grade 9 — Student Achievement Goals/Targets as measured by ITED

2010-2011

e S "Goal Target - Goal Target .Goal Target . -
Language Arts 63% 67%

Reading 59% 63% 67% 70%
Mathematics T75% 78% 80% 82%
Science 70% 73% “76% TR%%

Grade 10 — Student Achievement Goals/Targets as measured by ITED

2010-2011 700 20112012 0 0 02012-2013 0

- Content Area . 2009-2010 Baseline

S T Goal Target o Goal Target o "Goal Target -
Language Aris 51% 56% 60% 4%
Reading 62% 66% 69% 73%
Mathematics 66% 70% 73% 75%
Science 71% 74% T7% 79%

~ Grade 11— Student Achievement Goals/Targets as measured by ITED

20122013

Content Area . 2009-2010 Baseline - 2010-2011 .~ . 20112012 "~ :
' C T e - Goal Target. “Goal Target - Goal Target: .
Language Arts 67% 70% 3% 76%
Reading 82% 84% 85% &87%
Mathermatics 82% 4% 85% 87%
Science 76% 79% - 81% 83%
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Waiver Request
(Optional- No points awarded)

Louisa-Muscatine Community School District is NOT seeking a waiver.

' .
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capacity building to better execute the current evaluation system. Teacher artifact gathering and
student learning documentation activities will be aligned to the reform efforts.

The junior high and senior high principals and the superintendent have already had
conversations aligning ISSL to the reform effort. The principals will be gathering artifacts and
student learning results to demonstrate competence in all 6 leadership standards. The high school
principal will have a 1/2 time administrative manager. The manager will be responsible for
student discipline support and other routine administrative duties. The high school principal will
gain more time to be an instructional leader and coach. The administrative manager will assume
some responsibilities to also support the junior high principal. The MBAEA trainers have
identified a variety of measures for the principals and teachers to use in order to create artifacts
and student learning progress data. The current evaluation system, executed properly, will
support implementation of the reform effort.

Evaluation system success is enhanced by the coaching resources (MBAEA and district
coaches). Principals and teachers will be fully supported by coaches to adequately provide
everyone an opportunity to learn the new skills and practices. District leaders modeled the
coaching support after the successful Atlanta Public Schools (Georgia) system; Atlanta provides
teachers and principals with strategy coaching and high quality professional development
(demonstration, practice, feedback, and clear expectations). The model was so successful,
Atlanta teachers voted (83%) to implement a groundbreaking performance-based evaluation
system.

The Model requires identifying and/or rewarding effective personnel and removing
ineffective personnel. The ITQS and ISSL standards clearly articulate administrator and teacher
accountability for student learning. After district leadership reviewed the standards, it is apparent

the standards cannot be met if student achievement and the learning climate do not improve. The
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self efficacy and collective efficacy generated through competency (demonstrating all standards
and criteria) is a reward. Through the reform efforts, teachers also will have more effective
teaching time each school day. Ineffective teachers or principals will be fairly treated through the
intensive assistant phases of the current evaluation system. The new data-driven systems will
speed-up the process if anyone is unable to meet the performance standards.

The Model requires high-quality, ongoing, job embedded, and instructionally
aligned professional development. The proposal adds internal and external coaches to support
teacher acquisition of new knowledge and skills. The coaching in the classroom support has an
evidence-base indicating 95% learning transfer rate. The teachers will have at least one hour per
week to work in a collaborative content data team to apply and embed their learning and
continuously improve instruction. The coaching responsibilities are aligned to the reform
strategies. The principals will also be instructional leaders supporting sustainability at the
classroom level.

Financial incentives, career opportunities and flexible work conditions. The district
is adding the coaching responsibility and intends to sustain the coaching roles after the grant
period. This new coaching role is an added career opportunity within the district. The teachers
are provided an extra hour per week paid to meet in their data teams. This provides an
opportunity to speed-up implementation. After the grant period, the additional team time will no
longer be needed. Sufficient time already exists within the school schedule for high performing
teams; the grant capacity building (additional hour per week) will assist teams with quickly
reaching the high performance teaming level.

Use data to identify and implement an instructional program that is research-based

and vertically aligned. DI, PBIS, IDM, literacy strategies, and math strategies are all lowa
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Consultation with Relevant Stakeholders
(Required — No points awarded)

The Louisa-Muscatine Community School District has consulted with the following

relevant stakeholders, including:
s Board of Directors
¢ Parenis
¢ Students
s Teachers and Administrators
¢ School Improvement Advisory Committee (SIAC)
e Superintendents’ Advisory (parents and teachers)
o Elementary Building Leadership Team
e Junior High Building Leadership Team
» High School Building Leadership Team
* Louisa-Muscatine Education Association (union)

s Mississippi Bend Area Education Agency
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Eligibility Checklist

Use this list to assist you in determining if you have included all necessary components of the
grant application and if you have them in the order requested. This checklist does not replace the
responsibility of the applicant to meet all stated requirements for application. This list will be

used by Department staff to check for application eligibility.

YES

NO

The cover page is the first page evident on the document and includes all
required information.

Yes

The signature on at least one of the copies submitted s original, not
electronically or otherwise mechanically produced.

Yes

One original and two copies are submitted.

Yes

The application, in hard copy form, is submitted by May 21, 2010, 4:30
p.m., to Paul Cahill, Iowa Department of Education.

Yes

An abstract is included and does not exceed two (2) pages, printed on one
(1) side only.

Yes

All components of the application are included and are in the following
order:
1. Cover Sheet
2. Abstract
3. Partl
e Needs Assessment and Analysis
s Capacity
¢ Design and implement Intervention Model
4. Part2
¢ Recruit, screen, and select external providers
¢ Alignment of Resources with the Interventions
¢ Policy and Practice Modifications
¢ Budget and Budget Narratives
Implementation timeline
Annual goals for student achievement
Waiver request(s)
Consultation with relevant stakeholders
. Appendices

1© %0 N oA

Yes

Each page, beginning with the first page after the Cover Sheet is
numbered, not including Appendices.

Yes

The application in any font size is not smaller than 12-point.
Exception: tables, charts, and the Cover Sheet may be in a smaller size, but
must be clear and easy to read.

Yes

All narrative is double-spaced.
Exception: the abstract, charts, and tables do not have to be double-spaced.

Yes
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APPENDIX A

Three Year Performance Data

Louisa-Muscatine Jr-5r High School {3841.0109) : Grade 08 , Reading
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11 55.60% T 4B.00% 20
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€ 100.00% 0.00% &
16 2742% a2 7288% 50
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Louisa.Muscatine Jr.5r High School {3841-0109) : Grade 08 | Math
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Louisa-Muscatine Jr-Sr High School {3841.0109) : Grade 08, Science

Sehool bisagaregation | .- oup < Cotrd Not 1 e ot l TR Gount
. : Thi ; BRI Proficient. : Proficient: 1. Proficient i D
S e L e g e g
s 2121% 52 T8TS% 66
2 o.00% 1 100.50% 1
Biack, not of Hispanic | 1 100.98% B 0.80% 1
. i origin

i panicf o 0.00% 3 100.00% 3
white, not of Hispanic 13 21.31% a8 7869% 61
rRL 8 40.00% 12 60.00% 20
& 13.04% 16 8646% 46
m 7 18.92% 3B 81.08% 37
: o 7 24.14% 2 T588% 29
5 £3.33% 1 15.67% B
9 15.00% 51 8500% 69
12 2tz1% 52 7% 68
14 2121% 52 T8T8% 66
17 Talented and 12 21 21% sz 78I%% 66
20 T e T T e
BLLE o | WenELL, L - 20 28.95% 8 0% 69
 strmeetyd | Asian or Pagh 0 .00% 1 qeseon 4
ST o 2.00% 1 180.00% 1
“Hispanic® 1 50.60% 1 50.00% 2
White, not of Hizpanic.. - I 2923% pr 07% 65

i ofgint :
s 36.05% 18 $400% 28
1 25.09% 32 15.00% 44
5 25.81% 28 73Me% . W
12 31.56% 26 65.42% 38
3 80.20% 2 40.60% 5
47 26.56% 5t 73.44% &4
20 28.55% 9 T.01% 6%
1 33.33% z 66.67% 2
) 19 28.79% a7’ T21% )
| talentedang - | . R 1 11.11% ) 8B89% 9
- Gifteaf tedt and Gt 18 3167% Py 88.33% &0
34 ALOR% . 47 CBRO2% 8T
28 A198% ot 58.02% 81
Asian i Pacific Istander - i 0.00% 1 100.00% 1
T iepanied 5 83.33% 1 16.67% &
&, not.of Hisps 2% 39.19% P s0s% 14
1% 61.29% 12 ®BTI% 3t
18 30.00% 35 T6.00% S0
eenderf | T 10 27.63% 27 7297% a7
' X T 24 54.56% 20 4545% 44
wed | wed 1 e0.91% 1 208% 11
T By 24 34.29% % 6571% 70
Migrants | nommmgrantd o 24 a1.95% a7 s8.02% &1
1 £0.00% 1 50.00% 2
_ ‘Non-Section 504 Planf - 33 81.77% 26 5823% 79
Tatentedand | Tatentedand Gifteds. o 8,00% 28 HEO0% 20
Gittedd Gifted 34 55.74% a7 28 81
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U 25.00%

L Te00%

£l 25.00% 2 TEO0% RO
. 100.00% 2 T
5 0.05% T Y A
te 24.35% By TRea% T8
3 BET o B 18
3 IV 4 TR0 B2
) 27 56, Zr TZ41% %
T 2355 FER W R
7 39.65% B ae1E% | 12
13 1940% LY oe0% 67
) 25.00% & 0% 40
a8 25.00% o 700 6
3 25.00% &t TE00% 80
_ 2887% . . 54 0%k 77

2 WETH E4 ARG 7T
P TO0% T
2 40.00% Y
21 20.65% En Wa2% T
7 35 E4% R TR T
12 7 0% 4z 7241% 58
3 12.61% © A
iz 45.00% 3z EOO% 4%
2 100.00% T Y
= 2% 4% =4 TE2E% 66
pr) WET =1 s 7T
7 2087 P BN
W0o0% 5 woon e

7z T 6 P 18 B

32 U41.03% A6 BRgTE TR
A 41.05% 48 EETY M

0.00% ' W% 1

3 T5.00% ZEO0% 4
b 38.75% 44 E.IT% T2
7 56.00% 12 E00% 2%
2 37.04% 24 g2AE% 3
14 28.54% 4 22.18% 3@
13 45.00% 22 EE00% 40
10 83.35% 2 1ATH 12
2 33.55% a4 22ETH 68
2 41.05% 4 EROT% TR

z 50.00% 2 00% 4
20 40.54% 44 ERaf% T4

0.00% 1 1000% 18
a2 £7.05% % E2ga% AR
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Louisa-Muscatine Jr-8r High School {3841-0108} : Grade 11, Math

‘School Year | Disaggregation ©| 7 [Group ount Not Preficient | % Not Proficient | Count Proficient | % Proficient | Total |

B RN 7 1 R, P ISt 2

26 3250% 54 BTE0% 80

1 100.00% 0 one%

0 0.00% T 0000% 1

% 32.05% 53 6795% 78

10 55.66% 8 444a% 18

18 2551% 46 7419% 62

14 43.28% 15 5172% 20

12 2353% B/ 7647% 61

3 61.54% 5 2saf% 12

18 2687% 49 7313% 67

26 250% 54 6750% 80

.1 Section 504 Plan - 26 32.50% 54 T50% 60
U [Talented and Gifted 2 32.50% 51 §750% 80
20072008 .| Al Students | R 98 23.38% o B9 T662% 77
R ' : ' 18 2338% 59 e 7T
0 000% T 10000% 1

0 0.00% 5 10006% &

18 26.36% 55 7465% T

5 26.32% 14 72885 10

13 22.41% 45 775e% 58

8 16.22% S T

12 3000% 2 7000% 40

5 75.00% 2 2500% S

12 17.30% 57 5261% 69

o 18 7338% 55 7862% 77

-~ Section 504 Plan | - Non-Section 504 Plan 18 23.36% 59 w82 77
alented and Gifted | . Talented and Gifted - 8 0.00% 16 10000% 10
PR AT ented and Gifles 18 26.87% % 7a13% &7
U 3482% Bl 65.38% . 78

%7 34 52% 51 B538% 78

0 0.00% 1 10000% A

1 25.00% 3 S00% 4

% 36 62% 47 6a28% T2

12 £0.00% 12 s000% 24

15 27.78% 39 T220% &4

16 42.11% 2 518e% a8

IT 2750% 20 7250% 40

3 66.57% s 321% 12

19 28.79% a7 7i21% 68

__ 27 34.62% 5t 6h3e% 78
| Section 504 Plan Section 504 Plan - - 1 26.60% 3 7500% 4
L T NonsSection 506 Plan 2% 35.14% 4 6486% 74
| Talented and Gifted | Talented and Gilted . 3 000% 10 1000% 10
7 Non Talented and Gifled 27 W T1% 4 8029% 68
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Louisa-Muscatine Jr-Sr High School (3841 «01 09) Grade 11, Science

School Year nisaugfeuauon i : p Coumﬂotr’mﬁment % Not Proficient. Cmmt Proficient | % Proficient | Tolal:)
Wm ' LR T g e e T TL50% 80
18 22 50% 62 T7T50% B0
0.00% 1 100.00% i
0 0.00% 1 100.00% 1
13 23.06% £0 7892% 78
4 22.22% 14 TR 18
14 22.56% 48 TTA% B2
7 24.14% 22 7586% 20
11 21.57% 40 78.43% 51
8 61.64% 5 3848% 12
10 14.93% 57 B507% BT
13 22.50% 52 TTED 8D
18 22.59% 82 TTE0% 80
—— 13 22.50% 52 TIE0% 8O
[ 20072008 |- e ‘ 5. LT gl SR3.38% 0TI UULBe UTIT662% T
RN : T ' 18 23.35% 59 7662% 77
g 0.00% 1 180.00% 1
2 40.00% 3 60.00% &
1% 22.54% 56 TT46% T
g 31.50% 13 5842% 10
12 20,65% 45 7931% 88
7 18.92% kD 5108% 37
1 27.50% 20 7250% 40
8 75.00% 2 25.00% g
12 17.38% 57 B281% 89
18 23.38% 59 7862% 77
13 23.38% 59 7882% 7T
0 0.00% 10 0000% 1D
13 26.87% 49 7243% &7
X5 UUU3A0B%. B3 T U6T.05% 78
25 32.05% 53 67.05% 72
0 0.00% 1 100.00%
1 25.00% 2 75.00% 4
24 32.85% 49 67.12% 72
18 41.67% 14 52.33% 24
15 27.76% 39 T2R2% B4
23 B8% 2 7622% 38
18 40.00% 24 BOOO% 40
36.87% 4 2323% 12
17 25.76% 49 7424% 66
25 32.05% 53 §795% 78
2 50.00% 2 0.00% 4
23 31.06% 51 53026 74
: 1 10.00% 9 anons 10
NB"n:ralentea and Gifted 24 35.26% 44 5471% 68
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APPENDIX B

2010-2011 Professional Development Calendar

Date , . , . . , .
Bold-Full Day Elementary Topic Junior High Topic Senior High Topic
08/19/2010 New Staff Inservice New Stafl Inservice New Staff Inservice
08/20/2010 New Staff Inservice New Staff Inservice New Staff Inservice
K-12 Curriculum
Notebooks/postings
08/23/2010 sometime in these pre
days
$ 0 ormatzo odel & O 0
08/24/2010 AM: Differentiation with AM: Differentiation with AEA
ATA 8:00-11:30 8:00-11:30
PM: PBIS with ] , ,
0812572010 AEA/Dist. PBIS e o it ABMDISL | p: PBIS with AEA/Dist. PBIS
Leadership Team 1:00- 100350, Leadership Team 1:00-3:50
3:50 R
08/30/2010 Differentiation with AEA Differentiation with AEA
09/13/2010 Differentiation with AFA Differentiation with ARA
09/20/2010 PBIS PBIS PBIS
09/27/2010 ... K-12 Update -- JR/SR High Transformation Model. & Reform {60.minutes)
10/04/2010 Differentiation with ARA Differentiation with AEA
AM.: AM: Differentiation with AM: Differentiation with AEA
10/11/2610 P.M.: K-12 Curriculum AEA 8:00-11:30 P.M.: K- 8:00-11:30 PM.: K-12
1:00-3:50 12 Curriculum 1:00-3:50 Curriculum 1:00-3:50
10/18/2010 PBIS PBIS PEIS
10/25/2010 SIG grant update with building leadership teams R ¢
11012000 | | Differentiation with AEA Differentiation with AEA
11/08/2010 K-12 Update — JR/SR High Transformation Model & Reform (60 minutes) .+ -
11/15/2010 K-12 Update - JR/SR High Transformation Model & Reform (30 minutes)
11/29/2010 Differentiation with AEA Differentiation with AEA
12/06/2010 Differentiation with AEA Differentiation with AEA
12/13/2010 PBIS PBIS PBIS
01/037/2011 Differentiation with AEA Differentiation with AEA
01/10/2011 K-12 Update — JR/SR High Transformation Model & Reform (60 mix.uites) AR
AM.: K-12 Curriculum . .
AM.: K-12 Curriculum 8:00-11:30 AM.: R-12 Curticulum
01/17/2011 2:00-11:30 2:20: Gradin 8:00-11:30
) ' o & 2:200 Grading
01/24/2011 PBIS PBIS PBIS
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Date

Bold-Full Day Elementary Topic Junior High Topic Senior High Topic
01/31/2011 Differentiation with AEA Differentiation with AEA
02/07/2011 Differentiation with AEA Differentiation with AEA
02/14/2011 K-12 Update ~ JR/SR High Transformation Model & Reform (60 mmutes} i
02/28/2011 PBIS PBIS PBIS
03/07/2011 Differentiation with AEA Differentiation with AEA
AN Pican i | AN Difzsaten vt AR
03/21/2011 PBIS PBIS PBIS
03/28/2011 K-12 Curriculum K-12 Curricuium K-12 Curriculum
04/04/2011 Differentiation with AEA Differentiation with AEA
04/11/2011 " K-12 Update - JR/SR High Transformation Model & Reform (60 minutes) . - =
04/18/2011 PBIS PBIS PRBIS
05/02/2011 Differentiation with AEA Differentiation with AEA
05/09/2011 Ch SIG grant finalize year 2 activities with building leadership teams n
05/16/2011
05/23/2011 :
05/31/2011 K-12 Cclebl ation — JR/SR High Transformation Model & Reform (68 mmnles) “

Summer Work: K-12 Curriculum
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APPENDIX C
National Implementation Research Network
Resource Guide

Presented by Melissa Van Dyke
Director of Technical Assistance

Implementation and Scale-up
of Effective Educational
Practices

2010 AREA 9 SUPERINTENDENTS SPRING RETREAT
May 4, 2010

Workshop Materials

®
National
@h]l l |£mp|emnmﬂon
Research Netwaork
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Implementation and Scale-up of Effective Practices

Stages of Implementation Analysis
Lenter for State Implemantation and Scaling-Up of Evidence-based Practices {SISEP)

EBP or Evidence-Informed Innovation:

This tool provides the planning team with the opportanity to plan for and/or assess the use of stage-based
activities to improve the success of Implementation efforts for EBPs or evidence-Informed innovations. The toot
can be used te ascecs curnant stage srtivities fog. "We are in the midsk of Egploration™) or past efforts refated to 2
stage {e.z. “We Just completed most of Instaliztion? How did we do? What did we miss?). For actidties scored as
“Not Yet initisred” the planning Seams may wish to:

2) Examine the Importance of the activity in refationship to achleving success

b} kleatify barriers to completion of the activity

€} Ensure that an action plan |s developed {sub-activities, accountable person{s) identified, timeling, svidence of
completion) antd manitored

Stage-Related Acthitios for Exploration n Piare injtlated or Not Yer
o Current  DPast 3} Partiaily in initinted
Ploce £2) {1}

Form implementation "Woek Group™ or Task 2 Corrent Groap

Develop communication pian to describe the exploration process
{e.g. activities, participants, timeline, beneflts, rlsks) 1o key
stakeholder graups
Analyza Student Data todetermine need and provalense of need
Select Targeted Areas to 2ddress Need (e.g. literacy, math, sclence,
schoo! climated
RKeview and identife programs, practices, Interventions that match
target ares and addess need
Review and disouss “elighhle” programs and practices {use the
Hexpgon) in relation to:

0 Need

0 Fir

[T Respurces — Sustainabiiity

g strength of Evidence

I Rensdiness for Reclication

[l Lapacity ta tmplement
Selert programs/practioes for continued axploration based on
assessrnemt results from ahove:
Beveiop methods to pronnte exploration and assess “buy-in™ for
range of impacted stakeholders
Anahyze information and results of explomtion activithes
Work groep makes recommendation to apprepriate level (e.g. grade
fevel teamy, school leadership team, district)
Aversge Strength of Explorption Score:
What shouold we do to further strengthen our Exploration Process? Are there Exgloration Activities we need to
rewisit? Aned what ave the et right steps'?

Ntiu lmpemealaunm csah Network - May, 20190 T . Pape 3
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Implemendtation and Scale-up of Effective Practices

StageSelnted Activities for Instaliation in#lace inlthated or Nist Yer
B Current  [iPast {3} Partizily In Initiated
Faee (2) (g

vefes anl responsibiiities, new positions needed)

identify strurtaral and functional changes needed {e g, polidies, schedudes, space, time, materials, re-allocation of

a) at dassroam bevel

b} st building level

) at District levet

Make structural and functiona] changes needed to initiate the new proram, practice, framewark

a} at dassroom bevels

b} at bullding leval

c!aku]stri:tlearei

Development of selection protocols for "Tirst implementers”

&) Schools and bullding administrators

b} Classronms/Teachers

) rther:

Selection of “first implementers”

a} Schools and buliding administratars

) Classrooms fleachers

) Other:

identification of Trainkng Resourzes, | %3

Trainirp of first cohort of implementers

2) Teachers

b} Bullding administrators

¢} District Staff

o} Gther:

Drevelop coaching and support plans at each leved

Evaluate “readiness” and sustainabdlity of data syztems at student
fevet

Evaluate “readipess” and sustalnabiiity of fidellty data systemn

Anatyze and problem-soive around tha sustainablfity of traieing,
mar.hi:nE: data systems,

Establish communization Hnks 1o report barrhors and Taciltators

during next stage (2.2 initiel implementatlon]

Average Strenpth of instalistion Score:

What might we do to further strengthen our Instalfation Process? Are there Installation Activithes we need to
revisit? And what are the “next right steps™ to engsge in or revisit tnstaliation Activizies?

64
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implementation and Scale-up of Effective Practices

Stage-Related Adtivitles for initial implemeniation in Place Initated or Hot Yet
03 Current {monftored at least bl-weekly for first § months) O Past {31 Partially in Place | induiated
& {1}

Cammunication anfs) developad th lnform stakehodders of “launth
dates”, activities, and convey support

Commundcation protocols developed for Identifying bamlers and
adaptive chatienges and problem-solving at esch Seval” le.g. weekly
implementation team meetings to ldentify issues, create plans,
review results of past problem-solving efforts, forward issues to next
“leved” as appropriate]

ieadership develops support plan to promote persistence

Wirleten coaehlng plan developed at refevant levals (schosl, teacher)

€oachihg system i place (see Bect Pmcﬁcesfwmaﬁhlng Systemns)

t¥ata spstems in E!acefor measurine and re_zggnlng student outcomes

Data systems in place for measuring and reporting fidelity

Lercument that reviews. Inltlal implementation challenges

Revisdon recommended for implementztion Drivers based om raview of challenges and with sustainabllity
constderations

a) Recraltment and Sefection

b} th-service and bopster tralping protesses

¢} Coathing processes and data

o} Student achievement and propress msasures

e} Fidelity measures and reporting protesses

i School Administrative policies and practices

g District Administrative pnﬂg_les and practices

if apprapriate, plan for next cohort of ”isumlementws““

Average nltiol lmplementation Seore

Wiat might we o to further strengthen our installation Frocess? Are there Installation Activities we need to
revit? And what are the “pext right steps™ to engage In or revisit instaltation Activitles?

Mationad Ip!eentnﬁu Research Neo- ay,()m T T . T PazS
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implementation and Scale-up of Effective Practices

Stsge-Reloted Activities for Eull implamentation in Place initiated or Not Yek
[ Current {every 6 months) DiPast {when there has been a shift {3} Partially In inftiated {1}
hick to inltial Implementation due to temover) Place (2}
Mufﬂmring and support systems sne in place for each implementation Qriver:
a] Recrufement and Selection
b In-serwice and booster training processes

¢} Coaching and data

ﬂa Student achievement and profless measures

e} Fidelity measores and reperting processes

Feedback process from teackers to Building administrators in place
and functional {eg. teacher participation on School Leadershlp and
Imphementation Teams, changes facllitate best practices)

feedbatk provess from schoot(s) to District administration bn place
and functional {e.g. Parent, Yeacher, School participation on bistrior
Tearn

Feedback provess farm Districtfs) to State andfer 10 TA sUppoet s in
place and functionat, {e.g. system in place for Districts to feed
infocrnstion snd feedback to sppropriate State and/'ar TA entities)

Schoot implementation and Loadership uses data to make decisions
fstudent achisverment, behavior, and fidefity}

bmprovement processes are employed to eddress suwes through the
ave of duta, development of pians, monitoring of plan execution
and assessment of resufts

Average nftiof implementetion Store

What might we do to further strengthen and matntaln Full implementation? Are there

Aotivities we need 1o revisit? And what are the “pext right steps™ to engage in or revisit Full implementation
Acthvithes?

National Implomentation Research Netwark - May, 2010 R
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implementation and Scale-up of Effective Practices

Stage-Related Activities for jipovation
[ Current (have been at Full Implementation with Fdelity for at least one
complete schoot year)

in
Placa
3}

Initiated or
Partially in
Place 2}

HNat Yot
Inliated {1}

Operation =t high fidelity for ene school year before engeging in
“Innovatisn” activitles

Consult with currioslum developers, TA experts, and terature regarding
praposed innpvations and Hkely impact on outcomes

Guidanre dorument developed to detadl the conditions under which
“inruyeations” are oonsidered (e g, High fidelity for X amount of time before
innovations are corshiered, data needed 1o validate}

frnovation zones desinated (e dasrooms, schobls) based an oriteria in
guidance document

Data demonstrate that innovation s either a) athleves better outcomnes for
students or b} achleves same outcomes but process is kess burdensome to
tepchers and adminlstmtors

Schoot andfor District lmplementation and Leadership Team reviews the
propased inngvation for potentlz! for integration

for data-based mnevatlons qualifiing for or selected for integrated into the
madified to support the changa:

dassroamsfschonls, each Driver is

2) Retraltrent and Selection

by In-cenvice and bopster training processes

v} Coaching provesses and data

o} Student achievement. and progrecs Meastees

o} Fidelity measyres and reportdng processes

1} School Administrative policies and neactices

g} Distrct Admiristrative poficles and practices

ata mnﬁftﬂdng {outcomes and fidelity} is increased for the first vear of
implementation o & schedule specified by the refavant teamis)

Averoge Boowation Score

What might we do to ensure that functional innovations are nurtured and Integrated? Are there innovation $tage-
Felated Activitles we need to revisit? Andwhat are the "next dght steps” 1 emgage inor revisht related 1o

Inrovation?

Nau !plnmewum Rerc etrk - 3,2
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implementation and Scale-up of Effective Practices

Implementation Drivers - Best Practices
©National Implementation Research Network
Karen A. Blase, Melissa K. Van Dyke, Dean L. Fixsen
July 2009

The implementation Drivers are processes that can be leveraged to improve competence and to create a
mare haspitable organizational and systems environment for an evidence-based program or practice
{Fixsen, Naoom, Blase, Friedman, & Wallace, 2005). Since sound anid effective implementation requires
change at the practice, organization and systems level, processes must be purposeful to create change
in the knowledge, behavior, and attitudes of afl the human service professionals and partners invoived.

Thae Implementation Drivers are reviewed here in terms of ‘hest practices’ to improve and schieve
competence znd confidence of the persons who wilt be involved in implementing the new way of work
{e.g. practitioners, trainers, supervisors, case managers, ete.) and the grganizations and systems that
host and support Evidence-based Programs (e.g. agendes, providers, Government entities, collabprative
groups).

it is recommended that an Implementation team that knews the intervention wel use this tool as a way
to discuss the practice, organizational and systems change they are guiding. Engaging progeam
developers in this process with community members who are charged with successfut Implementation
can yield a useful and enlightening discussion that will not anly impact program quality but slso
programmatic sustainability.

The Team using the Checklist also will want to discuss the importance and perceived cost-benefit of fully
uthizing the best practices related to each Driver as well as the degree to which the Team has ‘contrel’
aver each Driver and the associated ‘best practices”. When the best practices cannot be adhered to,
then the Team needs to be confident that weaknesses in one Driver are being compensated for by
robust application of other Drivers. For example, if skill-based training is not offered with qualified
behavior rehearsal leaders who know the intervention well, then coaches will likely need to further
develop the hasic skills of the person they are ooaching.

Overali, these Drivers are viewed through an implementation Lens ~ after all most organizations would
say that they already recruit and select staff, provide oriantation 2nd some training, supervise their
staff, etc. But what do these Drivers look like when they are focused on Efective Impilementation
Proctices designed to create practice, organizational, and systems change.

T A L S S S ORI D
Mativnal Implementation Research Network - May, 2610 Page B
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Implementation and Scale-up of Effective Practices

Implementation Drivers - Bast Practices
©National Implementation Research Network

Position: In | Portiolly | Notin | Notes:
Plate | In Place | Plnce

Recrultment and Selection: IR
ob description darity re: acmuntabéiltyand expectstmns
Pre-Requisites ane related to "new practices™ and
expectations {e g basle proup management shills)

| Interactive Interview Process:

* Behavioral vignettes and Behavior Rehearsals

»  Asspszment of ability to accept feedback

= Assessment of ability to change own behavior
Interviewers who understand the skifls and abifities
needed and can assess applicants accurately,

Feed forward of interview data to training staff &
supervisoes & ooaches

Feedback from exit Intenviews, training data, opinions of
supervisirs & voaches, and staff evaluation data to
evaluate effectiveness of this Driver

Average Percent of Recruitment and Selection Items in

Each Calepory
Pre-Servica and in-Service Training: 0

Timely {criteria; Training ocours before the persan
attempts to or is required to use the new program or
practice}
Theory grownded {adult learning)
Skitl-based

#  Bohavior Rehearsals vs. Role Plays

*  {Qualified Rehearsal Leaders who are Content

Experts
*  Practive to Criteria

Feed Forward of prefpost data to Coaches/Supervisors

Feedback of pre/post dats to Selection and Recruitment

Outcome data collerted and analyzed {pre snd post
testing} of knowledge

Trainers have been trained and coached
Fidelity measures collected and analyzed {e.g. schedule,
content, processes, qualification of trainers)

Average Percent of Traiving Items in Each Category

&una'l implcmcnlaliaukunanetwurk- ay,2010- . o g .
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impiementation and Scale-up of Effective Practices

in
Pare

Partially
dn Ploce

Not In
Plane

Notes:

Supervision and Coaching: .0

Written Coaching Service I}-éiivery Plan

Uses multiple sources of informatian for feedback

Direct observation of implementation{in person, audio,
videp)

Coaching data reviewed to improve other Drivers

Accountabiility structure and processes for Coaches

* Regularreview of adherence to Coaching Service
Delivery Plan

*  Multiple sources of information for feedback to
toaches

o Satisfaction surveys from those being
coached

o Qbsevations of expert coach

o Fidelity mea-s:ures of those being coached

Ave. Pereent of SupervisioeyCoaching Wems in Each Cepory

P e e R

Transparernt Processes - Staff orlentation to the
performance evaluation process and procedures

Fidelity measures correlated with positive ottromes are
available and used

Use of Appropriate Data Sources

Positive recognition processes in place for participation

Informs other nplerentation drivers [e.g. how are
Selection, Training, and Coaching supporting high fidelity)

Averape Percent of Pevformuance AssessauentiFidelity Bems in
Eack Catrpory

Declslon Support Data Systems: -

Includes intermediate and langer-tarm cutcoms
messures

Includes process measures {fidelity)

Measares are "socially impotant”

[Jata are:
*  Reliable (standardized protocols, trained data
gatherers)

* Reported frequently le.g. weekly, quartery)

*  Built into practice routines

=  Collected at actionable units (e.g. practitioner,
dlient, “unit"}

= Widely shaved

*  Used to make decisions

Arerage Percent of Decision Suppors Derta Systemn ltemsin
Each Catepovy
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implementation and Scale-up of Effective Practices

in Portiolly | Notin | Notes:
Ploee | In Piace | Ploce

Fagiliative Administrative Supports:

An internat implementation team within the hust agency
is formed and fundtional

The Team uses feedback and data to make changes in
implernentation Drivers

Rewvises policies and pracedures to support the new way
of work

Solicits Feadback from staff 35 well 25 "consumers”

Reduces internat administeative barriers to quatity

service and high fidelity implementation

Average Percent of Fecilitative Adotinistration Itemvs in
Each Category

Systems Intervention at the Organizationat Lavel:

Leadership matches level needed to intervens

Engages and nurtures muitiple “chamgpions” and
“opinign leaders”

Objertively documents barriers

Makes constructive recommendations

Devetops formal processes to establish PEP — PIP oycles

Creates time-limited, bander busting pilots

*  Uses Transformation Zones

Creates optimism and hopel

Avevage Percent of Systeois Infervention Wems in Each

| Category

Luadity Implementation Scare Summary:
Average Percent of ltems Across Seven implementation
Brivery for Eock Category

Leatn more about the sclence and practice of Implementation at: yawsscatineun.ane by reading the
Scaling Up Briefs and more about implementation science at fttp-ifnirn. fye unc eduy

Access the monograph by Fixsen, Naoom, Blase, Friedman, & Wallace {2005}, implementation
Resmmh A Synthesis ef the Litergture at:

National Implomentation Research Network - May, 2010 Page 11
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impiementation and Scale-up of Effective Practices

Implementation Teams — What implications doos the information regarding implementation
teams have to your district’s efforts?

improvement Cycles .- Do we have a formal and regular method for hearing from the “practice
ievel about what's working for thers and what they need?

What might be barriers and Tacilitators for developing Practice-Policy feedback cyches to test
out the inpact of policies and practices to support EBPs?

W
National Implementation Research Network « May, 2010 Pape 12
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AFPPENDIX D

Iowa Teaching Standards

1. DEMONSTRATES ABILITY TO ENHANCE ACADEMIC PERFORMANCE AND SUPPORT FOR AND
IMPLEMENTATION OF THE SCHOOL DISTRICT'S STUDENT ACHIEVEMENT GOALS.

The teacher:

a. Provides evidence of student learning to students, families, and staff.

b. Implements strategies supporting student, building, and district goals.

c. Uses student performance data as a guide for decision making.

d. Accepts and demonstrates responsibility for creating a classroom culture that supports the learning of
every student.

e. Creates an environment of mutual respect, rapport, and fairness,

f. Participates in and contributes to a school culture that focuses on improved student learning.

g. Communicates with students, families, colleagues, and communities effectively and accurately.

2. DEMONSTRATES COMPETENCE IN CONTENT KNOWLEDGE APPROPRIATE TO THE TEACHING
POSITION.

The teacher:

a. Understands and uses key congepts, underlying themes, relationships, and different perspectives
related to the content area.

b. Uses knowiedge of student development to make learning experiences in the content area meaningful
and accessible for every student.

c. Relates ideas and information within and across content areas.

d. Understands and uses instructional strategies that are appropriate to the content area.

3. DEMONSTRATES COMPETENCE IN PLANNING AND PREPARING FOR INSTRUCTION.

The teacher:

. Uses student achievement data, local standards and the district curriculum in planning for instruction.

. Sets and communicates high expectations for social, behavioral, and academic success of all students.
. Uses student developmental needs, background, and interests in planning for instruction.

. Selects strategies to engage all students in learning.

. Uses available resources, including technologies, in the development and sequencing of instruction.

Moo oTw

4. USES STRATEGIES TO DELIVER INSTRUCTION THAT MEETS THE MULTIPLE LEARNING
NEEDS OF STUDENTS.

The teacher:

a. Aligns classroom instruction with local standards and district curriculum.

b. Uses research-based instructional strategies that address the full range of cognitive levels.

c. Demonstrates flexibility and responsiveness in adjusting instruction to meet student needs.

d. Engages students in varied experiences that meet diverse needs and promote social, emotional, and
academic growth,

e. Connects students' prior knowledge, life experiences, and interests in the instructional process.

f. Uses available resources, including technologies, in the delivery of instruction.

5. USES A VARIETY OF METHODS TO MONITOR STUDENT LEARNING.

The teacher:
a. Aligns classroom assessment with instruction.
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b. Communicates assessment criteria and standards to all students and parents.

¢. Understands and uses the resuits of multiple assessments to guide planning and instruction.
d. Guides students in goal setting and assessing their own learning.

e. Provides substantive, timely, and constructive feedback to students and parents.

f. Works with other staff and building and district leadership in analysis of student progress.

6. DEMONSTRATES COMPETENCE IN CLASSROOM MANAGEMENT.

The teacher:

a. Creates a learning community that encourages positive social interaction, active engagement, and self-
regulation for every student.

b. Establishes, communicates, models and maintains standards of responsible student behavior.

c. Develops and implements classroom procedures and routines that support high expectations for
learning.

d. Uses instructional time effectively to maximize student achievement.

e. Creates a safe and purposeful learning environment.

7. ENGAGES IN PROFESSIONAL GROWTH.

The teacher:

a. Demonstrates habits and skills of continuous inquiry and learning.

b. Works collaboratively to improve professional practice and student learning.

c. Applies research, knowledge, and skills from professional development opportunities to improve
practice.

d. Establishes and implements professional development plans based upon the teacher needs aligned to
the lowa Teaching Standards and district/building student achievement goals.

8. FULFILLS PROFESSIONAL RESPONSIBILITIES ESTABLISHED BY THE SCHOOL DISTRICT.

The teacher:

a. Adheres to board policies, district procedures, and contractual obligations.

b. Demonstrates professionat and ethical conduct as defined by state law and individual district policy.
c¢. Contributes to efforts to achieve district and building goals.

d. Demonstrates an understanding of and respect for all learners and staff.

e. Collaborates with students, families, colleagues, and communities to enhance student learning.
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Iowa Standards for School Leaders

Towa Standards for School Leaders

Agril 10, 2008
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